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C H A P T E R  I  
I N T R O D U C T I O N  
D u r i n g  t h e  p a s t  c e n t u r y  t h e  s t u d y  o f  p s y c h o l o g y  a n d  o t h e r  
r e l a t e d  s u b j e c t s  h a s  g i v e n  t h e  w o r l d  a  b e t t e r  u n d e r s t a n d i n g  o f  t h e  
a c t i v i t i e s  o f  m a n  w i t h i n  h i s  l i f e  c y c l e ,  A t  t h e  s a m e  t i m e ,  m a n y  
c h a n g e s  h a v e  o c c u r r e d  i n  t h e  m e t h o d s  a n d  p r o c e d u r e s  i n  t h e  a r e a  
d e s i g n a t e d  a s  d i s c i p l i n e ,  M a n ,  b e i n g  a  g r e g a r i o u s  a n i m a l ,  m u s t  o f  
n e c e s s i t y  d e v i s e  w a y s  t o  l i v e  w i t h  f e l l o w  h u m a n s  i n  a  m a n n e r  s a t i s -
f y i n g  t o  h i m s e l f  a n d  b e n e f i c i a l  t o  t h e  g r o u p ,  
S i n c e  i t  i s  t h e  j o b  o f  t h e  s c h o o l s  t o  e d u c a t e  t h e  c h i l d r e n  
f o r  l i v i n g  i n  a n  a d u l t  s o c i e t y ,  t e a c h e r s  a r e  c o n c e r n e d  w i t h  
d i s c i p l i n e  i n  m a n y  w a y s .  M u n t y a n ,  a n  a s s i s t a n t  p r o f e s s o r  o f  
e d u c a t i o n  a t  t h e  U n i v e r s i t y  o f  D e l a w a r e ,  t h i n k s  t h a t  d i s c i p l i n e  
i s  c o m m o n l y  c o n s i d e r e d  t o  b e  a  f o r m  o f  p u n i s h m e n t  o r  a  m e t h o d  o f  
a c h i e v i n g  c o n t r o l  o v e r  a n  i n d i v i d u a l  o r  g r o u p ,  o r  t h e  d e g r e e  t o  
w h i c h  c o n t r o l  h a s  b e e n  a t t a i n e d ,  H e  a l s o  b e l i e v e s  t h a t  d i s c i p l i n e  
o p e r a t e s  i n  t w o  s p h e r e s ,  s o - c a l l e d  s e l f - d i s c i p l i n e  a n d  g r o u p  
d i s c i p l i n e , l  
1  M u n t y a n ,  l t . i l o s h ,  " D i s c i p l i n e :  C h i l d - C e n t e r e d ,  T e a c h e r -
C e n t e r e d ,  o r  G r o u p - C e n t e r e d ? "  P r o g r e s s i v e  E d u c a t i o n ,  2 6 : 1 6 8 - 1 7 3 ,  
A p r i l ,  1 9 4 9 .  
These s~~e ideas are expressed and simplified by Symonds: 
We are frequently told that the tenn discipline is used 
in two senses~one referring to repressive and punitive 
discipline in the interests of control by the teacher, 
and the other self-discipline, which is exercised by the 
pupils. There is a wide-spread belief that the aim of 
education should be the acquisition of self-discipline 
and self-control and the assumption of self-responsibility 
on the part of the pupils, Even though this is a final 
goal to be achieved, the problem of control by the teacher 
continues as a real problem at all stages of the process,l 
To accomplish the presentation of the academic subjects in 
the classroom the teacher must be in command of the situation at all 
times. If the teacher maintains order through "pressure methods, 11 
she will be busy much of the time keeping an eye on potential 
offenders. If violators of the peace are not corrected, chaos 
ensues and the educative process is interfered with. The problem 
is not getting better. Moffitt recently observed: 
The conditions which contribute to poor pupil behavior 
are increasing. They may be found in every overcrowded 
classroom or inadequate school building, in the harassment 
of overworked teachers, in the overzealousness and ineA-per-
ience of new supervisors, in the lack of cormnunity under-
standing of the objectives of modern education, and in the 
frustrations of the youngsters of the postwar period.2 
1 Symonds, Percival M., "Classroom Discipline," The Education 
Digest, 15:5, March, 1950, 
2 Moffitt, Frederick J., 11Lickin' and Larnin 1 , 11 The Education 
Digest, 14: 20-22, February, l 9L, 9. 
2 
T h e  p r o b l e m  i s  c o n f r o n t i n g  t e a c h e r s ,  b u t  p a r e n t s ,  t o o ,  m u s t  
b e  a w a r e  o f  t h e  n e e d  f o r  g u i d a n c e  a n d  l e a d e r s h i p  o f  t h e i r  c h i l d r e n ,  
M a n y  p a r e n t s  a r e  n e g l e c t i n g  t h e i r  c h i l d r e n  o r  a r e  n o t  a b l e  t o  
a n s w e r  t h e i r  n e e d s  a n d  f a i l  w h e r e  d i s c i p l i n e  i s  c o n c e r n e d .  
T h e  p r o b l e m s  c o n s i d e r e d  i n  t h i s  p a p e r  a r e :  T h e  d e v e l o p m e n t  
o f  d i s c i p l i n e  i n  t h e  p a s t  t w o  c e n t u r i e s  a n d  a  s u m m a r y  o f  m o d e r n  
p r a c t i c e s .  
T h e  m a t e r i a l  f o r  t h i s  p a p e r  w a s  g a t h e r e d  f r o m  b o o k s  a n d  
p e r i o d i c a l s  w h i c h  a r e  a v a i l a b l e  i n  t h e  C e n t r a l  W a s h i n g t o n  C o l l e g e  
o f  E d u c a t i o n  l i b r a r y ,  T h e  c o n t e n t s  a . r e  s e c o n d a r y  s o u r c e s  a n d  n o  
o r i g i n a l  r e s e a r c h  w a s  c o n d u c t e d ,  
C h a p t e r  I I  r e v i e w s  t h e  v a r i e t i e s  o f  d i s c i p l i n a r y  p r a c t i c e s  
a n d  t h e  p h i l o s o p h y  u n d e r l y i n g  e a . c h  p h a s e ,  
C h a p t e r  I I I  a m p l i f i e s  t h e  m o d e r n  p s y c h o l o g i c a l  a p p r o a c h  t o  
d i s c i p l i n e ,  a n d  t r e a t s  i n d i v i d u a l  a n d  g r o u p  p r o b l e m s ,  
C h a p t e r  I V  p o i n t s  o u t  t h e  f a c t o r s  w h i c h  h a v e  e d u c a t i o n a l  
s i g n i f i c a n c e ,  
C h a p t e r  V  i s  a  s u m m a r y .  
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CHAPTER II 
EVOLUTION OF DISCIPLINE 
Life during the colonial period in America was hard. The 
early colonists came to the New World to escape political and 
religious persecution or to gain economic independence in a vast, 
uncrowded wilderness where their life would be their own. It was 
not easy, however, for the settlers were not equipped to meet many 
of the problems which arose. As a group, they displayed their 
unequaled determination and self-reliance in overcoming the hardships 
and privations. 
The severity of their lives was indicated in their homes, by 
the type of discipline which was imposed upon the pioneer children, 
The colonists brought many of the mores and folkways of the old 
world with them when they came to .America. The first essential to 
discipline with them was obedience to authority.l In the home, 
the father was the dominant individual. His word was law, and any 
digression from his dictates might have meant expulsion from the 
group. 
1 Anderson, Harold if., Discipline (Iowa City: University of 
Iowa, December, 1941), p. 2. 
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1 ' h e r e  w e r e  f e w  a d o l e s c e n t  p r o b l e m s  i n  t h e  e a r l y  d a y s ,  L a n d  
w a s  p l e n t i f u l  a n d  t h e  y o u n g  b o y s  o f t e n  l e f t  h o m e  i n  t h e i r  e a r l y  
t e e n s  t o  m a k e  a  h o m e  f o r  t h e m s e l v e s ,  G i r l s  o f  m a r r i a g e a b l e  a g e  
w e r e  s c a r c e  a n d  t h a t  g a v e  t h e  p i o n e e r  g i r l s  t h e  o p p o r t u n i t y  t o  l e a v e  
h o m e  s o o n  a f t e r  r e a c h i n g  p u b e r t y ,  T h e  a t t i t u d e  w h i c h  r e q u i r e d  
a b s o l u t e  o b e d i e n c e  t o  a u t h o r i t y  b y  c h i l d r e n  d i d  n o t  a l t e r  a p p r e c i a b l y  
f o r  m a n y  g e n e r a t i o n s ,  A s  a n  e x a m p l e ,  M a c L e a n  r e p o r t e d ,  " T h e  n o s t  
c o m p l e t e  s t a t e m e n t  o f  t h i s  v i e w  I  h a v e  f o u n d ,  a p p e a r e d  i n  T h e  
l f o t h e r •  s  H a g a z i n e  i n  1 8 3 2  w h i c h  a d v i s e d  m o t h e r s  t o  d i s c i p l i n e  t h e i r  
c h i l d r e n  a s  f o l l o w s :  
C o s t  w h a t  i t  m a y ,  b r e a l c  t h e  c h i l d  d o w n  t o  o b e d i e n c e  t o  
t h e  f i r s t  c o m m a n d ,  A n d  w h e n  t h i s  i s  o n c e  d o n e ,  i f  y o u  
a r e  c a r e f u l  n e v e r  t o  l e t  d i s o b e d i e n c e  e s c a p e  p u n i s h m e n t  
o f  s o m e  k i n d  o r  o t h e r ,  a n d  p u n i s h m e n t  t h a t  s h a l l  b e  
e f f e c t u a l  a n d  t r i u m p h a n t ,  y o u  w i l l  f i n d  i t  n o t  d i f f i c u l t  
t o  m a i n t a i n  y o u r  a b s o l u t e  a u t h o r i t y .  n l  
F o r m a l  e d u c a t i o n  i n  t h e  e i g h t e e n t h  a n d  n i n e t e e n t h  c e n t u r y  
w a s  s p a r s e  a n d  i r r e g u l a r  f o r  m o s t  c h i l d r e n .  I n  s u c h  s c h o o l s  a s  
t h e r e  w e r e ,  t h e  t a n d l i n g  o f  d i s c i p l i n e  p r o b l e m s  r e f l e c t e d  t h e  
a t t i t u d e  o f  s o c i e t y  i n  g e n e r a l . 2  L i t e r a t u r e  v 1 r i t t e n  i n  a n d  a b o u t  
t h a t  t i m e  i s  r i c h  w i t h  e x a n p l e s  o f  t h e  " h i c k o r y  s t i c k "  s t y l e  o f  
1  H a c L e a n ,  H a l c o m  S . ,  " D i s c i p l i n e  a n d  D e m o c r a c y ,  
1 1  
C a l i f o r n i a  
J o u r n a l  o : C  E l e m e n t a r y  E d u c a t i o n ,  1 7 : 2 - 1 1 ,  A u e ; u s t ,  1 9 . ( 8 .  
2  B r m m ,  E d w i n  J . ,  " P u n i s h m e n t :  F o u r t e e n  R u l e s  f o r  H a n d i n g  
I t  O u t ,
1 1  
T h e  C l e a r i n g  H o u s e ,  2 3 : 3 4 5 - 4 7 ,  F e b r u a r y ,  1 9 4 9 .  
discipline, Samples of this are found in the story of Ichabod Crane 
written by Washington Irving, in Hark Twain• s Tom Sawyer and Huckle-
berry Finn, and in the Hoosier Schoolmaster by Edward Eggleston, 
Punishment used freely. In the autocratic type of discipline 
that was discussed above, the prir-cipal deterrent to incorrect 
behavior was the threat of punislu;ient. Corporal punishment was 
practiced both at home and in the school and has not disappeared 
from use to this day, Bagley in 1908 wrote that there were three 
factors which determine the efficiency of punisliment: (1) degree 
of pain inflicted, (2) the closeness of associc.tion of the crime to 
the punishment, (3) "its freedom from painful consequences in excess 
of those needed to inhibit the undesirable iJnpulse. 111 The use of 
corporal punishment was best adapted to the elernentary school, or 
during the formative period of the child's life, eight to twelve 
years of age. 
Even at best, punishment was not always effective, and 
Bagley listed three reasons why corporal punishment failed: 
(1) The child was hardened and the punishment had little sting; 
6 
(2) the delay between the act and the punishment caused loss of 
connection; (3) the punishment was out of proportion to the offense.2 
1 Bagley, Win. Chandler, Classroom Management (Kew York: 
Macmillan Company, 1908), p. 114. 
2 Ibid., p. 114-115. 
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C o r p o r a l  p u n i s h m e n t  h a s  d i s a p p e a r e d  f r o m  m a n y  s c h o o l  d i s t r i c t s  
i n  t h e  p a s t  d e c a d e .  B r o w n ,  D e a n  o f  t h e  U n i v e r s i t y  C o l l e g e ,  S t .  L o u i s  
U n i v e r s i t y ,  s t a t e d  t h a t  " p u n i s h m e n t  d o e s  l i t t l e  o r  n o  t e a c h i n g  e v e n  
w h e n  c a r e f u l l y  c h o s e n  a n d  w e l l  a c J r , i n i s t e r e d ,  a n d  i m p r o p e r  p u n i s h r a e n t  
t e n d s  t o  c o n f i r m  t h e  o f f e n d e r  r a t h e r  t h a n  t o  c o r r e c t  h i r r . .  t : l  I n  
m o d e r n  t h i n k i n g ,  t h e n ,  p u n i s h m e n t  w o u l d  o n l y  b e  j u s t i f i e d  w h e n  
p e r s o n a l  s a f e t y  i s  i n v o l v e d  a n d  t h e  p u n i s h m e n t  d o e s  n o t  h u m i l i a t e  
t h e  c h i l d .  P u n i s h m e n t  i s  a l s o  u s e d  a s  a  r e T i i n d e r  w h e n  t h e  c h i l d  i s  
f o r g e t f u l  o r  u n c o n c e r n e d .  T h e  p u n i s h m e n t  s h o u l d  n e v e r  d e s t r o y  t h e  
c h i l d ' s  c o n f i d e n c e  o r  l o v e  a n d  f o r  t h i s  r e a s o n ,  i f  f o r  n o  o t h e r ,  
p u n i s h m e n t  s h o u l d  b e  a v o i d e d . 2  
T h e  p o s d b i l i t y  t h a t  p u n i s h m e n t  m i g h t  c a u s e  o t h e r  s e r i o u s  
r e p e r c u s s i o n s  i s  e v i d e n t .  H i n e r  b e l i e v e s  t h a t  p u n i s h m e n t  i s  n o  
d e t e r r e n t  t o  m o r e  s e r i o u s  o b j e c t i o n a b l e  b e h a v i o r .  I n s t e a d ,  h e  
e s s a y s  t h a t  i t  o n l y  m a k e s  t h e  o f f e n d e r s  m o r e  a d e p t  a t  t h e  a r t  o f  
n o t  g e t t i n g  c a u g h t . 3  I n  m o d e r n  p r a c t i c e  p u n i s h m e n t  a n d  d i s c i p l i n e  
a r e  n o t  t h e  s a m e  t h i n g .  W h i l e  t h e  r ; o a l  o f  p u n i s h m e n t  i s  t o  r e s t r a i n  
t h e  c h i l d  f r o m  r e p e a t i n g  t h e  o f f e n s e ,  t h e  g o a l  o f  d i s c i p l i n e  i s  
s e l f - r e l i a n c e . 4  
1  
B r o w n ,  . Q . Q •  c i t . ,  p .  345-~7. 
2  J e n k i n s ,  G l a d y s  G a r d n e r ,  " D i s c i p l i n e :  W h a t  I s  I t ? "  
P a r e n t ' s  M a g a z i n e ,  2 3 :  1 8 - 1 9 ,  M a y ,  1 9 4 8 .  
3  H i n e r , · R o b e r t  J . ,  " K n i t t i n g  a t  t h e  G u i l l o t i n e , "  T h e  
E d u c a t i o n  D i g e s t ,  1 4 : 1 3 ,  N o v e m b e r ,  1 9 4 8 .  
4  J e n k i n s ,  G l a d y s  G a r d n e r ,  . Q . Q •  c i t . ,  p .  1 8 - 1 9 .  
Delinquency is Ji! uroblei:1, In recent years the tern 11 juvenile 
delinquent" came into common use to designate children who were 
breaking the law or violating the rules of social decency, 
"Delinquents are not made overnight. It takes years of carefully 
piled up mistakes to produce one. 111 Many courts feel that the cause 
of this problem is delinquent parents rather than children, but it 
is usually the child who sui'fers the results. Often the delinquent 
who is caught is sentenced by the court to a correction institution 
and comes out a poorer citizen than when he went in. "The idea that 
delinquent character traits can be defrosted by putting them in an 
icebox is worse than grotesque, in spite of the i'act that it is 
still a universal practice. 11 2 Ii' the child would receive adequate 
rehabilitation while detained, the program of confinement might be 
justified. Some of the detention periods are from ten to thirty 
days, and oftentimes the child is thro•m in with experienced and 
hardened criminals. There is actually more danger fro!'l association 
with hardened peers than from being with adult inmates.3 
1 Redl, Fritz, "Delinquency Prevention and the Role of Love, 11 
Discipline, Ji!!! Interpretation (Washington, D. C.: Association for 
Childhood Education, 1944), p. 20. 
2 Ibid, , p. 20. 
3 Healy, William, and A. F. Bronner, Juvenile Detention Homes 
(New Haven: Yale University Press, 1936), p. 180-183. 
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I n  a  s u r v e y  c o n d u c t e d  a m o n g  p u b l i c  s c h o o l  e d u c a t o r s  s o m e  
o f  t h e  s e r i o u s  o f f e n s e s  c o m m i t t e d  b y  d e l i n q u e n t s  w e r e :  i n d e c e n c y  
t o  t e a c h e r s  a n d  p a s s e r s - b y ,  o f f e n s i v e  l a n g u a g e ,  m a r k i n g  o r  i n j u r i n g  
p r o p e r t y ,  g a m b l i n g ,  r o u g h  t r e a t m e n t  b y  b u l l i e s ,  c h e a t i n g ,  s t e a l i n g ,  
f a l s i f y i n g ,  h a z i n g ,  a n d  t h e  p l a y i n g  o f  c e r t a i n  h a r m f u l  g a m e s  o n  t h e  
p l a y g r o u n d  o r  i n  s c h o o l . l  
P s y c h o l o g y  p u t s  d i s c i p l i n e  i n  §  ~ l i g h t .  T h e  u n d e r l y i n g  
e l e m e n t  i n  t h e  c h a n g e  w h i c h  h a s  o c c u r r e d  i n  t h e  r e a l m  o f  d i s c i p l i n e  
t r a c e s  f r o m  t h e  m i d d l e  o f  t h e  e i g h t e e n t h  c e n t u r y  w h e n  m o d e r n  
p s y c h o l o g y  w a s  b o r n .  E v e n  a s  l a t e  a s  t h e  m i d d l e  o f  t h e  n i n e t e e n t h  
c e n t u r y ,  p e o p l e  s t i l l  b e l i e v e d  t h a t  c h i l d r e n  w e r e  b o r n  i n  s i n ,  w e r e  
f u n d a m e n t a l l y  e v i l ,  a n d  h a d  t o  l e a r n  t o  b e  g o o d .  O p p o s i n g  t h i s  
a n c i e n t  b e l i e f  w a s  a n o t h e r  e x t r e m e  v i e w  t h a t  c h i l d r e n  w e r e  b o r n  
g o o d ,  b u t  i t  w a s  t h e  l i f e  t h e y  l i v e d  t h a t  m a d e  t h e m  b a d .  T h e  
a d v o c a t e s  o f  p s y c h o l o g y ,  o n  t h e  o t h e r  h a n d ,  t o o k  a  m i d d l e  v i e w ,  
b e l i e v i n g  t h a t  c h i l d r e n  w e r e  a m o r a l :  t h a t  i s  t o  s a y ,  n e i t h e r  g o o d  
n o r  b a d ,  b u t  w i t h  a  p o t e n t i a l  f o r  e i t h e r  g o o d n e s s  o r  b a d n e s s .  T h i s  
i d e a  w a s  n o t  r e a d i l y  a d o p t e d  u n t i l  t h e  s e c o n d  q u a r t e r  o f  t h e  
t w e n t i e t h  c e n t u r y .  
1  E d m o n s o n ,  
T h e  A d m i n i s t r a t i o n  
M a c m i l l a n  C o m p a n y ,  
J .  B . ,  J o s e p h  R o e m e r ,  a n d  F r a n c i s  L .  B a c o n ,  
o f  t h e  M o d e r n  S e c o n d a r y  S c h o o l  ( N e w  Y o r k :  
1 9 4 8 ) '  p .  2 0 8 .  
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An educator recently observed, 
Out of the findings derived by studies in biology, 
physiology, and psychology during the past half century, 
there has developed a different philosophy regarding 
the management of classes of youth in school. The 
findings point to a conclusion that children are not 
by nature either bad or ~ood; they are merely candidates 
for badness or goodness.~ 
If children were neither bad nor good, there had to be some 
10 
reason for their conduct, and from this reasoning came the conclusion 
that behavior is caused. Hisconduct is merely the overt expression 
of an internal urge which has taken the wrong means of expression. 
The problem was how to channel the feelings of children into 
socially acceptable patterns. Discipline then, is not unquestioning 
acceptance of authority, docility, or conformity. Only when the 
individual understands the implications of his acts do they become 
significant for his character development.2 Adult standards were 
not the only criteria for behavior. Various other elements had to 
be ta.ken into consideration, 
Children of today are not brought up the same way, nor do 
they have the same standards that existed a century ago. Pleasure 
seeking, which was once frowned upon, is now pursued by young and 
l Brown, Edwin J., .Ql2• cit,, p. 400. 
2 Douglas, Harl R., and Hubert H. Hills, Teaching in High 
School (New York: The Ronald Press Co,, 1948), p. 101. 
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o l d  a l i k e .  T h e  a d o l e s c e n t  o f  t o d a y  d o e s  n o t  h a v e  t h e  s e n s e  o f  
r e s p o n s i b i l i t y  o r  t h e  h i g h  r e s p e c t  f o r  i n d u s t r y  o r  w o r k  w h i c h  
f o r m e r l y  e x i s t e d ,  A l s o ,  m o d e r n  c h i l d r e n  h a v e  a  d i f f e r e n t  a t t i t u d e  
t o w a r d s  a u t h o r i t y  o f  p a r e n t s  a n d  t e a c h e r s .  F o r m e r l y  u n q u e s t i o n e d  
o b e d i e n c e  w a s  c o n s i d e r e d  a  v i r t u e ,  b u t  t o d a y  c o n f o r m i t y  i s  m o r e  t h e  
r e s u l t  o f  r e a s o n i n g ,  n e g o t i a t i o n ,  a n d  c o m p r o m i s e , l  C o n f i d e n c e  i n  
c o o p e r a t i n g  w i t h  p a r e n t s  g i v e s  t h e  c h i l d  a  m u c h  h e a l t h i e r  a t t i t u d e  
t o w a r d s  b e h a v i o r .  
A s  a  b e t t e r  u n d e r s t a n d i n g  o f  w h y  c h i l d r e n  m i s b e h a v e  i s  
a t t a i n e d ,  t h e  s e v e r i t y  w h i c h  a c c o m p a n i e d  t h e  o l d - f a s h i o n e d  p u n i s h m e n t  
d i m i n i s h e s .  " F o r  g o o d  d i s c i p l i n e  a s  w e l l  a s  g o o d  b e h a v i o r  w e  m u s t  
d e a l  w i t h  t h e  c h i l d ' s  f e e l i n g s  a s  w e l l  a s  h i s  a c t i o n s .
1 1
2  B a r u c h  
g o e s  o n  t o  s a y  t h a t  e m o t i o n a l  h u n g e r  l i e s  a t  t h e  f o o t  o f  m o s t  
d i s c i p l i n a r y  p r o b l e m s . 3  T h e  p r o b l e m  o f  h o w  t o  d e a l  w i t h  t h e  e m o t i o n a l  
a d j u s t m e n t  o f  c h i l d r e n  i n  o r d e r  t o  o b t a i n  t h e  d e s i r e d  r e s u l t s  i n  
b e h a v i o r  p a t t e r n s  h a s  c a u s e d  c o n s i d e r a b l e  d i s c u s s i o n .  H a n y  p e o p l e  
b e l i e v e  t h a t  m o d e r n  d i s c i p l i n a r y  p r a c t i c e s  l a c k  t h e  c o n t r o l  o f  t h e  
o l d - f a s h i o n e d  m e t h o d s .  T h e  m o d e r n  b e h a v i o r i s t  c o u n t e r s  t h a t  t h e  
1  I b i d . ,  p .  1 0 8 .  
2  B a r u c h ,  D o r o t h y ,  N e w  W a y s  i n  D i s c i p l i n e  ( N e w  Y o r k :  
W h i t t l e s e y  H o u s e ,  1 9 4 9 ) ,  p .  6 .  
3  I b i d . ,  p .  1 3 .  
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punishment inflicted upon the child caused many more problems than 
the inconvenience and extra work required to give the child a satis-
factory emotional climate, As a method, "Kindness coupled with 
fairness and firmness achieves results, 111 
The crux of the problem of discipline revolves around the 
need in our social order for children to learn the patterns of 
conduct, of action, of speech, of belief and feeling which our 
culture favors. To acquire these things child discipline does not 
have to be subrnissive obedience to authority (the passive good 
conduct which continual threats, watchful policing, and dire punish-
ment compel) but rather the voluntary or self-discipline which 
guides the individual and directs his conduct without an ever-present 
authority, or police, or retaliatory punisbment,2 
Discipline is learned. In the past section it was stated 
that the emotions of the child had to be considered when he had 
misbehaved. It was also mentioned that behavior is caused, and that 
an important factor in working with children is to discover the 
cause for their behavior. 
The next important idea to be developed is that the principles 
of learning are basic in the achievement of good discipline. First, 
1 Edmonson, Roemer, and Bacon, QP• £it,, p. 208. 
2 Frank, Lawrence, "Discipline in Our Time, 11 Childhood 
Education, 20:5-9, September, 1943. 
d i s c i p l i n e  ( s e l f - r e l i a n c e  a n d  s e l f - c o n t r o l )  i s  l e a r n e d ;  h e n c e ,  
c h a n g e s  i n  b e h a v i o r ,  a t  b e s t ,  a r e  g r a d u a l .  S e c o n d ,  p u p i l s  l e a r n  
b y  m o t i v a t i o n ,  e x a m p l e ,  a n d  c o n s i s t e n t  p r a c t i c e ,  n o t  b y  co~.rnand.l 
T o  t h e  p a r e n t  a n d  t e a c h e r  t h e  c o n c e p t  t h a t  d i s c i p l i n e  
i s  l e a r n e d  i s  i m p o r t a n t  f o r  t h e y  a r e  i n t e r e s t e d  i n  t h e  
e d u c a t i o n  o f  t h e  c h i l d .  T h e  g o a l s  o f  e d u c a t i o n  s h o u l d  
b e  c o n s i s t e n t  w i t h  t h e  f i n d i n g s  o f  s c i e n c e .  T o d a y ,  t h e  
g o a l  i s  s e l f - d i s c i p l i n e  t h r o u g h  r e a s o n e d  a c t i o n  a n d  
e m o t i o n a l  a d j u s t m e n t . 2  
C h i l d r e n ,  h o w e v e r ,  a r e  u n a b l e  t o  a t t a i n  t h i s  b ; r  t h e m s e l v e s ;  t h e y  
1 3  
n e e d  h e l p .  W i t h  t h e  a i d  o f  h i s  p e e r s  a n d  a d u l t  c o m p a n i o n s  t h e  c h i l d  
s h o u l d  g a i n  t h e  a t t i t u d e s  a n d  i n h i b i t i o n s  r e q u i r e d  t o  c a r r y  o n  a  
s o c i a l  l i f e ,  I n  t h e  c a s e  o f  c h i l d r e n ,  d i s c i p l i n e  b e g i n s  o u t s i d e  
t h e  s e l f ,  w i t h  s u l : m i s s i o n  t o  a u t h o r i t y ,  b u t  t r u e  d i s c i p l i n e  m u s t  
u l t i m a t e l y  c o m e  l a r g e l y  f r o m  w i t h i n .  A  p e r s o n  i s  n o t  c o m p l e t e l y  
d i s c i p l i n e d  u n t i l  h e  c a n  b o t h  s u b m i t  t o  o u t s i d e  a u t h o r i t y  a n d  a l s o  
c o n t r o l  h i m s e l f  f r o m  w i t h i n . 3  
1 1
A  d i s c i p l i n e d  p e r s o n a l i t y  i s  o n e  
w i t h  s e l f  c o n t r o l .
1 1
4  
1  C o h l e r ,  H i l t o n  J . ,  " A  N e w  L o o k  a t  t h e  O l d  P r o b l e m  o f  
D i s c i p l i n e ,  
1 1  
T h e  E d u c a t i o n  D i g e s t ,  1 4 : 1 ,  D e c e m b e r ,  1 9 4 8 .  
2  C u n n i n g h a m ,  R u t h ,  " G r o u p  D i s c i p l i n e ,  
1 1  
. ! : ! ·  S •  J i .  J o u r n a l ,  
3 8 : 3 4 - 3 5 ,  J a n u a r y ,  1 9 4 9 .  
3  A r b u t h n o t ,  M a y  H i l l ,  " T r a n s i t i o n s  i n  D i s c i p l i n e , "  D i s c i p l i n e ,  
! ! ! }  I n t e r p r e t a t i o n  ( W a s h i n g t o n ,  D .  C . :  A s s o c i a t i o n  f o r  C h i l d h o o d  
E d u c a t i o n ,  1 9 4 4 ) ,  p .  7 .  
4  N e n n i n g e r ,  W i l l i a m  C . ,  Y o u  a n d  P s y c h i a t r y  ( N e w  Y o r k :  
C h a r l e s  S c r i b n e r ' s  S o n s ,  1 9 4 8 ) ,  p .  1 5 9 .  
l..tt~~·-~~t-y 
C e n t r a l  \ I J , , . ·  ·  '
0
: •  < > l J " ' g t >  
- c :  
! . :  , ' •  
l~llcr::~~ ·  
\  ~· 0 .  ·  : : i : - . ' . ' t O t l  
The modern psychology of discipline is often criticized 
because it places so much emphasis on self-control and does not 
take obedience into account, Obedience in this sense means 
conformity to adult directions or standards, 
•Douglas Thorn in his Everyday Problems of the Every-
day Child, calls attention to the fact that the charac-
teristics favorable to obedience are imitation, sub-
missiveness, suggestibility--all negative, While the 
characteristics unfavorable to obedience, ~Jriosity, 
self-assertiveness, initiative, dominance--all posltive 
traits that we hope the child will develop,l 
The dllew.,n1a posed by this realization that conflicting traits are 
both desirable and undesirable makes it extra hard for the person 
in charge of the child's development, The decision of how best to 
encourage the desirable traits and to minL"ize the undesirable 
effects of too rigid emphasis on obedience creates a problem, 
Menninger explains that parents and teachers must base their enforce-
ment of externally applied discipline on their conviction of the 
importance of the solution they propose for the problem at hand.2 
More and more, parents and teachers are adopting the attitude that 
punishment does not get to the real basis of the child's behavior. 
They are beginning to see that discipline is actually counseling. 
Modern discipline is educative, corrective, and not punitive.3 
1 Arbuthnot, 2:2· cit., p. 7. 
') . 
cit., 159. ,._ 1•1enninger, _cm. p. 
3 }liner, 
.2£· cit., p. 13. 
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T h e  n e e d  i s  n o t  f o r  w o r e  i n s t i t u t i o n s  a n d  m o r e  r i g i d  l a \ . r  e n f o r c e r n e n t ,  
b u t  f o r  a  n n i  v e r s a l  u n d e r s t a n d i 1 1 g  o f  c h i l d r e n •  s  p r o b l e m s .  ' I ' o d a y  
d i s c i p l i n e  i s  e s s e n t i a l ;  e v e r y  c h i l d  n e e d s  l e a d e r s h i p  a n d  g u i d a n c e . l  
T h e  n e w  f o r m  o f  d i s c i p l i n e  d o e s  n o t  g i v e  t h e  c h i l d r e n  l i c e n s e  t o  d o  
a s  t h e y  w i s h  a n y  m o r e  t h a n  d o e s  t h e  f r e e d o m  e ; u a r a n t e e d  i n  t h e  
C o n s t i t u t i o n  o f  t h e  U n i t e d  S t a t e s  ; i e r n i t  a  c i t i z e n  o f  t h i s  c o u n t r y  
t o  d o  a b s o l u t e l y  a s  h e  w i s h e s .  I n  t h e  m o d e r n  s c h o o l  t h e  o b j e c t i v e  
o f  a l l  d i s c i : ; ; ; l i n e  i s  t h e  p u r ) i l '  s  g r o w t h  i n  a c c e p t i n g  r e s p o n s i b i l i t y  
f o r  h i s  a c t i o E s  w i t h  d u e  r e s p e c t  p a i d  t o  t h e  i n d i v i d u a l ,  s o c i a l ,  a n d  
s p i r i t u a l  v a l u . e s  i n v o l v e d . 2  S e l f - d i s c i p l i n e ,  t h e n ,  i s  a  s t e p  t o v 1 a r d s  
f r e e d o m ,  b u t  f r e e d o m  i s  n o t  a t t a i n e d  u n t i l  t h e  i n d i v i d u a l  i s  a b l e  t o  
u s e  h i s  f r e e d o m  i n  a n  i n t e l l i g e n t ,  ) ) O S i t i v e  m a n n e r .  
C u l t u r a l  v a r i a t i o n  e x i s t s _ .  A c t u a l l y ,  t h e r e  a r e  o n l y  a  f e w  
b a s i c  d i s c i p l i n a r y  p r a c t i c e s .  I t  i s  t h e  a p p l i c a t i o n  o f  t h e s e  t e c h -
n i q u e s  t h a t  v a r i e s .  R e v .  J o h n  l i .  C o o p e r  o b s e r v e d ,  " T h e r e  i s  : : > r o b a b l y  
n o  m e t h o d  o r  d e v i c e  k n o w n  t o  a n d  ; o r a c t i c e d  b y  c i v i l i z e d  m a n  t h a t  i s  
n o t  k n o w n  t o  a n d  p r a c t i c e d  b y  u n c i v i l i z e d  m a n  i n  t h e  s o c b . l  a n d  
m o r a l  t r a i n i n g  o : C  t h e  c h i l c t .
1 1
4  A n t h r o p o l o g i c a l  s t u d i e s  h a v e  s h m m  
1  B a r u c h ,  2 . ! 2 ·  c i t . ,  p .  4 .  
2  D o u g l a s s  a n d  H i l l s ,  . Q J 2 .  c i i ; . ,  p .  9 9 .  
3  I b i d . ,  p .  1 0 1 .  
4  P e t t i t ,  G e o r g e  A . ,  PrDnitiv~ E 1 1 1 £ a t i o n  i n  H o r t h  A m e r i c a  
( L o s  A n g e l e s :  U n i v e r s i t y  o f  C a l i f o r n i a  P r e s s ,  1 9 4 6 ) ,  p .  1 5 .  
1 6  
m a n y  e x a m p l e s  t o  c o n f i =  t h i s  s t a t e m e n t .  I t  m u s t  b e  u n d e r s t o o d ,  
h o w e v e r ,  t h a t  o f t e n  t h e  a p p l i c a t i o n  o f  t h e s e  p r a c t i c e s  w i l l  b e  i n  
s h a r p  c o n t r a s t  t o  w e s t e r n  c u l t u r e .  
E u r d o c k ,  i n  h i s  b o o k  O u r  P r : i J n i t i  v e  C o n t e m p o r a r i e s ,  c i t e s  
e x a m p l e s  o f  d i s c i p l i n a r y  p a t t e r n s  i n  m a n y  c u l t u r a l  g r o u p s .  T h e s e  
a r e  p r e s e n t e d  t o  s h o w  t h e  s i m i l a r i t i e s  a n d  c o n t r a s t s  t h a t  e x i s t  
a m o n g  e t h n i c  g r o u p s . l  
T h e  n o m a d i c  T a s m a n i a n  a b o r i g i n e s  i n d o c t r i n a t e d  t h e i r  y o u t h  
i n t o  t h e  p a t t e r n  o f '  t h e i r  c u l t u r e  t h r o u g h  c o n s c i o u s  i n c u l c a t i o n  a n d  
u n c o n s c i o u s  i m i t a t i o n .  T h e  w o r . i e n  a n d  g i r l s  o f  t h e  t r i b e  w e r e  i n  
c h a r g e  o f  t h e  s n a l l e r  c h i l d r e n ,  b u t  t h e  d i s c i p l i n e  w a s  n o t  h a r s h . 2  
I n  S a m o a  t h e  c h i l d  w a s  t u r n e d  o v e r  t o  a n  o l d e r  b r o t h e r  o r  
s i s t e r  a s  s o o n  a s  p o s s i b l e .  S t r i c t  o b e d i e n c e  t o  p a r e n t s  w a s  i n s i s t e d  
u p o n  a n d  l . . J a s  e n f ' o r c e d  b : , r  c o n s t a n t  s c o l d i n g s  a n d  o c c a s i o n a l  c u f f i n g s  . 3  
T h e  c h i l d r e n ,  s o  l o n g  a s  t h e i r  p h y s i c a l  w e l l - b e i n g  w a s  a s s u r e d  a n d  
o b e d i e n c e  t o  a u t h o r i t y  w a s  a d ! : t G r e d  t o ,  w e r e  l e f t  t o  d o  m u c h  a s  t h e y  
c h o s e .  T h e y  o f t e n  b e c a m e  o v e r b e a r i n g  t o  t h e i r  s l i g h t l y  o l d e r  t e n d e r s .  
" B u t  j u s t  a s  t h e  c h i l d  i s  i : ; e t t i n g  o l d  e n o u g h  s o  t h a t  i t s  w i l l f u l n e s s  
i s  b e c o m i n g  u n b e a r a b l e ,  a  y o u n g e r  o n e  i s  s a d d l e d  u p o n  i t ,  a n d  t h e  
1  E u r c ' . o c k ,  G e o r e ; e  n . ,  . Q ! ! £  P r i r . , i t i v e  C o n t e m p o r a r i e s  ( N e w  Y o r k :  
H a c t i i l l a n  C o m p a n y ,  1 9 3 4 ) ,  p .  8 .  
2  
I b i d . ,  p .  8 .  
3  I b i d . ,  p .  6 8 - 6 9 .  
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whole process is repeated again, each child being disciplined and 
socialized throuc;h responsibility for a still younger one. 11 1 
In the Semang tribe of the Malayan Peninsula, parents dis-
played a great fondness for their children. They never struck them 
and, though they scolded them, they nevGr ;Jennitted outsiders to do 
so. Children learned solely through imitation and plo.y. Conscious 
education did not exist.2 
Unii'orm kindness to all their children was practiced in the 
nidd1e Australian aboriginal groups. T'hey sometines scolded their 
offspring, but never punished thert, except in rare bursts of passion. 
The children learned the culture patterns of their tribe and the 
duties of their sex: by observatio11 and i.L1itationo Fear o~ not being 
initiated into the adult spiritual groups brougl1t a high deGree o:f 
conforruity.3 
Jlffiong the Grow IJCdians of' the central Jv1erican plains, 
"parents rarely punish their ofl'spring, and never beat them. If a 
child cries too long, they put it on its back and ;:>our water down 
its nose. Before long the \.Jords 1 3ring the \Jatertt suffice to 
quiet it."4 
1 1,'lead, l··:arga.rot, Cor:1ing of .A.ge in Sar:1931 (Ne,..r Yorlc: \iilliar.1 
Hoo re and Company, 1923) , p. 2 '5. 
2 l,furc1.ock, 2£• cit., p. 19 .. 
3 Ibid., p. 5J. 
4 IbiG., p. 275. 
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L i f e  w a s  v e r y  d i f f i c u l t  a . n o n g  t h e  P o l a r  E s l . ; : i r r i o s ,  a n d  i f  t h e  
f a t h e r  o f  a  y o u n c ;  c h i l d  d i e d ,  t h e  c h i l d  w a s  s t r a n g l e d  m e d  b u r i e d  
w i t h  h i . I n  a s  t h e  r i o t h e r  l l o u l d  h a v e  n o  1 r r c a 1 1 s  o f  s u p p o r t .  I f  t l 1 e  r 1 o t h e r  
d . i e d  a n d  t h e  c h i l d  v r a s  s t i l l  n u x · s i n g ,  t l 1 e  c h i l d  i 1 a s  b u r i e d  i i i t l 1  t h e  
m o t h e r  i f  n o  w e t  n u r s e  w a s  a v a i l a b l e .  D e s p i t e  t h e s e  p r a c t i c e s ,  
t l 1 e  E s l c i : : : L o S  . l o v e d  t h e i r  c h i l d r e n  a n d  n e v e r  i n f l i c t e d  c o r p o r a l  p u n i s h -
m e n t  o n  t h e l ' . l ,  a l t h o u g ! : : i  s q u a l l i n g  b a b i e s  w e r e  s o m e t i m e s  p l a c e d  n a k e d  
i n  a  s n o l 1 d r i f t ,  e v e n  a t  s u b - z e r o  t e m p e r a t u r e s ,  u n t i l  t h e y  stop~oed 
c r y i n g .  T h e  e d u c a t i o n  o f  t h e  c h i l d r e n  w a s  a n  i n d i v i d u a l  m a t t e r .  
T h e  m o t h e r  i n s t : > : ' u c t e d  t h e  d a u g h t e r  i n  h e r  d u t i e s  a n d  t h e  f a t h e r  
t r a i n e d  h i s  s o n . l  
T h e  I r o q u o i s  I n d i a n s  a l s o  p r a c t i c e d  i n f a n t i c i d e  v 1 h e n  t h e  
n o t  h e r  o f  a  y o u n g  c h i l d  d i e d .  T h e  f a t h e r s  t o o k  l i t t l e  a u t h o r i t y  
o v e r  t h e i r  c h i l d r e n  a n d  e v i d e n c e d  l i t t l e  i n t e r e s t  i n  t h e m .  T h e  
c h i l d r e n ' s  c a r e  f o l l  e n t i r e l y  t o  t h e  n o t h e r ,  w h o  r a r e l y  d i s c i p l i n e d  
t h e m  e x c e p t  t o  o c c a s i o n a l l y  d a s h  w a t e r  i n  t h e i r  f a c e s . 2  
A  d i f f e r e n t  t y p e  o f  d i s c i p l i n e  w a s  e v i d e n c e d  b , ; , - t h e  N a m a  
H o t t e n t o t s  o : f  A f r i c a .  
C h i l d r e n  o : t '  a b o u t  t h e  s a m e  a g e  : t ' o r m  i n t o  g a n g s  w i t h  
e l e c t e d  c h i e f s  o n  t h e  m o d e l  o f  t h e  p o l i t i c a l  s y s t e m  o : f  
t h e i r  e l d e r s .  T h e  g a n g  o r g a n i z a t i o n  d i r e c t s  a l l  g a n e s ,  
l  I b i d . ,  p .  3 1 1 .  
2  I b i d . ,  p .  3 1 1 .  
settles all disputes, imposes fines for disobedience 
to parents, etc. Adults, instead of disciplining their 
children themselves, leave the regulation of their 
conduct and activities to the gang.l 
The most consistently severe disciplinarians were the Aztec 
Indians of Hexico. Parents were wont to give long moral lectures 
in an effort to instill industry, honesty, moderation, and filial 
piety. They dicl not hesitate to enforce those virtues with such 
punishments as flogging, binding, pricking with agave thorns, 
holding over a fire containing pepper, and exposure na1.::ed in -the 
rays of the noonday sun. The fathers taught their handicraft to 
their sons and mothers instructed their daughters in the domestic 
ar~o 2 u~ • 
It may have appeared from the examples noted above that the 
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primitive tribes had no discipline, but Pettit emphasized that there 
were indirect, non-parental types of discipline in effect upon the 
children at all times.3 In many of the primitive tribes corporal 
punishment was not inflicted by parents; instead they called in 
outsiders. The mother's brother or the father's sister were 
corunonly the disciplinarians, for it was believed that children who 
l Ib". 
-2Q., p. 495. 
2 Ibid., p. 383-384. 
3 Pettit, George A., QQ· cit., p. 161. 
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w e r e  u n h a p p y  w i t h  t h e i r  ; x i . r e n t s  w o u l d  d i s a p p e a r ,  I n  s o m e  c a s e s  t h e  
b e l i e f  t h a t  t h e  s o u l s  o f  d e p a r t e d  r e l a t i v e s  w e r e  h o u s e d  i n  t h e  
b o d i e s  o f  c h i l d r e n  c a u s e d  t h e  a d u l t s  t o  r e s t r a i n  f r o m  s t r i k i n g  t h e m ,  
T h e  h i g h  i n f a n t  m o r t a l i t y  r a t e  h a d  t h e  e f f e c t  o f  m a . l c i n g  p a r e n t s  m o r e  
c o n s i d e r a t e  o f  t h e i r  c h i l d r e n ,  a t  l e a s t  i n  a r e a s  w h e r e  s u p e r s t i t i o n s  
p r e v a i l e d , l  
S u p e r s t i t i o n  w a s  a l s o  u s e d  a s  a  m e a n s  o f  r , i . a i n t a i n i n g  o r d e r  
a m o n g  t h e  c h i l d r e n .  J 1 a n y  o f  t h e  t r i b e s  c r e a t e d  f e a r  i n  t h e  c h i l d r e n ' s  
m i n d s  b y  t h r e a t s  t h a t  s o m e  s u p e r n a t u r a l  b e i n g  u o u l d  t a k e  t h e m  a w a y  i f  
t h e y  w e r e  b a d ,  S o m e t i m e s  a  m e m b e r  o f  t h e  t r i b e  d r e s s e d  i n  a  m a s k  
a n d  a t t e m p t e d  t o  r e m o v e  a  b a d  c h i l d ,  w h o  w a s  s a v e d  o n l y  b y  t h e  
p a r e n t s '  i n t e r c e s s i o n ,  I n  o t h e r  g r o u p s  a n  a n n u a l  e v e n t  w a s  t h e  
a w a r d i n g  o f  g i f t s  t o  t h e  g o o d  a n d  p u n i s h m e n t  t o  t h e  b a d  c h i l d r e n  b y  
o n e  o f  t h e  t r i b a l  g o d s ,  T h i s  p r a c t i c e  w a s  s i m i l a r  i n  o r i g i n  t o  t h e  
S a n t a  C l a u s  m y t h , 2  
A n  o f t e n  o v e r l o o k e d  m e a n s  o f  d i s c i p l i n e  w a s  t h e  p r a c t i c e  o f  
n i c k n a m e s ,  C h i l d r e n  w e r e  o f t e n  g i v e n  u n d e s i r a b l e  n a m e s  w h i c h  t h e y  
w o r k e d  v e r y  h a r d  t o  c h a n g e ,  T h e  m o r e  d e s i r a b l e  t h e  c h i l d ' s  c o n d u c t ,  
t h e  b e t t e r  t h e  n a m e  h e  r e c e i v e d ,  
l  I b i d , ,  p .  1 5 1 ,  
2  I b i d , ,  p .  1 6 1 ,  
Eligibility to participate in ceremonies was often used to 
preserve social conformity. The killing of a boy•s first bird was 
a great occasion, marked by a ceremony, and with each succeeding 
type of game killed, the youth would move up the ladder touards 
the warrior class. With the girls, the attainment of goals was of 
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a nature more in line with their role in life, but they had a similar 
series of feats to perform. 
Some anthropologists have wi~itten that there vras no conscious 
teaching of skilJ.s and crafts; that the children learned these 
through observation and imitation, Actually, the basic motives for 
the learning process in primitive children were the three funda-
mental stimuli: ridicule, praise, and reward. \/hen the children 
perforned their tasks correctly they were praised and sometimes 
rewarded. When they failed, they were seldom punished; instead, 
ridicule acted as a motivation factor for future perforraances.l 
1 Pettit, George A., QJ2• cit., p. 161. 
C H A P T E R  I I I  
l · I O D E H N  P R A C T I C E S  I N  D I S C I P L I N E  
F a c t o r s  A f f e c t i n g  I n d i v i d u a l  D i s c i p l i n e  
A  b a b y  o r  a  s m a l l  c h i l d  i s  a b s o l u t e l y  d e p e n d e n t  u p o n  o u t s i d e  
a i d  i n  o r d e r  t o  s u r v i v e ,  a n d  i n  n o r m a l  c o n d i t i o n s ,  i t  i s  t h e  p a r e n t  
o r  t h e  p a r e n t  s u b s t i t u t e  t h a t  f u r n i s h e s  t h e  a i d .  B e s i d e s  s u p p l y i n g  
t h e  n e c e s s i t i e s  o f  l i f e ,  t h e  p a r e n t  a l s o  i m p o s e s  c o n d i t i o n s  w h i c h  
a r e  t e r m e d  d i s c i p l i n e .  H a n y ,  m a n y  t h i n g s  h e  h a s  l e a r n e d  b y  t h e  
t i m e  h e  i s  e i g h t e e n  m o n t h s  o l d ,  a n d  t h e y  h a v e  b e e n  d i s c i p l i n e ,  
t h o u g h  w e  h a v e  n o t  t h o u g h t  o f  t h e m  a s  s u c h ,  a n d  w e  o u r s e l v e s  h a v e  
t a k e n  t h e  e n t i r e  r e s p o n s i b i l i t y .
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1  T h e  f o r m  w h i c h  t h e  d i s c i p l i n e  
t a k e s  i s  d e p e n d e n t  u p o n  t h e  a d u l t ' s  e d u c a t i o n ,  e x p e r i e n c e ,  s o c i o -
e c o n o m i c  s t a t u s ,  a n d  f u t u r e  p l a n s  f o r  t h e  c h i l d .  
T h e  p u r p o s e  o f  a d u l t s  i n  d i s c i p l i n i n g  i s  u n q u e s t i o n a b l y  
t h e  c r e a t i o n  ( f r o m  t h e  p r i m i t i v e  l i t t l e .  c r e a t u r e  w h o  i s  
b o r n  t o  t h e m )  o f  a n  o c c u p i e d ,  s e l f - c o n t r o l l e d ,  a d a p t a b l e ,  
s o c i a l l y  m a t u r e  p e r s o n  w h o  c a n  c a r r y  o n ,  w i t h o u t  u n d u e  
w a s t a g e  o f  h i s  e m o t i o n a l  e n e r g y  o r  t h a t  o f  o t h e r s ,  h i s  
f a i r  s h a r e  o f  t h e  w o r k  o f  t h e  w o r l d  a n d  w h o  c a n  e n j o y  
h i s  s h a r e  o f  i t s  b e n e f i t s . 2  
1  B u r g e s s ,  H e l e n  S t e e r s ,  D i s c i p l i n e :  W h a t  I s  I t ?  ( N e w  Y o r k :  
C h i l d  S t u d y  A s s o c i a t i o n  o f  A m e r i c a ,  1 9 3 8 ) ,  p .  4 .  
2  W a s h b u r n ,  R u t h  W e n d e l l ,  " D i s c i p l i n e  i n  t h e  W o r l d  o f  
C h i l d h o o d , "  C h i l d h o o d  E d u c a t i o n ,  2 0 : 1 5 ,  S e p t e m b e r ,  1 9 4 3 .  
The need in most homes is to maintain control over the child 
in such activities which are necessary for the child's health and 
safety, but to give him maximmn freedom in his play and in those 
activities where he can safely try things for himself,l In order 
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for the child to learn, he must be allowed to experiment; situations 
should be created where the child can investigate without causing 
destruction or without interfering with the property of others, 
The child also needs to be taught to assume responsibility, but this 
needs to be done without an appearance of domination on the part 
of the adult, for children resist excessive supervision,2 
Every child is, in fact, an individual and has as many 
emotions and feelings as any adult individual, Parents need to 
remember, 
The 'Golden Rule• is an excellent standard for child-
parent relationships. We haven't any right to force our 
demands on him just because he is smaller, We can hardly 
be rude to our children and not expect them to be rude 
to us, The same is true when we are considerate or 
inconsiderate, thoughtful or thoughtless, respectful or 
disrespectful, loving or indifferent.3 
Parents need to establish rapport with their children, for children 
who have a relationship with their parents based upon understanding 
1 Anderson, Harold H., .<m· cit,, p. 2. 
2 Ibid., p. 3. 
3 Henninger, William c., ZQ• cit,, p. 159. 
w i l l  b e  r e a d y  t o  r e s p o n d  i n  a n  e m e r g e n c y  s i t u a t i o n  w h i c h  r e q u i r e s  
a  c o m m a n d . l  A n o t h e r  a x i o m  t o  r e m e m b e r  i s  t h a t  a  g o o d  e x a m p l e  b y  
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t h e  p a r e n t s  i s  n e c e s s a r y  f o r  t h e  b e s t  d e v e l o p m e n t  o f  t h e  o f f s p r i n g . 2  
S t a g e s  o f  d e v e l o p m e n t  ~ i m p o r t a n t .  v f l 1 i l e  i t  i s  i m p o r t a n t  
t h a t  a d u l t s  t r e a t  c h i l d r e n  a s  h u m a n  b e i n g s  i t  i s  a l s o  n e c e s s a r y  t h a t  
t h e  a d u l t  r e a l i z e  t h a t  c h i l d r e n  a r e  n o t  y e t  a d u l t s  a n d  t h a t  t h e y  
p a s s  t h r o u g h  v a r i o u s  s t a g e s  o f  g r o w t h  a n d  d e v e l o p m e n t  b e f o r e  
a c h i e v i n g  m a t u r a t i o n ,  J e n k i n s  s a y s ,  " H u c h  o f  o u r  d i s c i p l i n e  f a i l s  
b e c a u s e  w e  e x p e c t  m o r e  o f  a  c h i l d  t h a n  h e  c a n  g i v e  a t  h i s  p a r t i c u l a r  
a r ; e , n 3  O n e  o f  t h e  m o s t  a n n o y i n g  s t a g e s  o f  d e v e l o p m e n t  i s  t h e  n e g a -
t i v e  p e r i o d .  D u r i n g  t h i s  s t a g e ,  t h e  c h i l d  u s e s  
1 1
n o
1 1  
i n d i s c r i . - n i n a n t l y  
a s  a n  a n s w e r  t o  e v e r y t h i n g .  I t  b e c o r 1 e s  s o  u n b e a r a b l e  t h a t  m a n y  
p a r e n t s  p l a c e  r e s t r i c t i o n s  o n  t h e  c h i l d r e n ,  r e f u s e  t o  l e t  t h e m  e n t e r  
i n t o  t h e i r  n o r m a l  a c t i v i t i e s ,  o r  p u n i s h  t h e m  i n  o t h e r  w a y s ,  B a r u c h  
c o n d e m n e d  t h i s ,  f o r  s h e  f e l t  t h a t  w h i l e  a  c h i l d  i s  i n  a  n e g a t i v e  
s t a g e  a d u l t s  s h o u l d  c u t  d o w n  o n  a s  m a n y  r e q u e s t s  a n d  r e q u i r e m e n t s  
a s  p o s s i b l e .  " T h e r e  a r e  s o  m a n y  b i o l o g i c a l  r u l e s  w h i c h  l i l n i t  h i s  
b e h a v i o r  a n d  c u r t a i l  h i s  i n d e p e n d e n c e  t h a t  p i l i n g  a  l o t  o f  e x t r a  
r u l e s  o n  h i m  o n l y  i n t e n s i f i e s  h i s  u n r e s t  a n d  h i s  s e n s e  o f  d e f e a t .
1 1
4  
1  A n d e r s o n ,  H a r o l d  H . ,  2 1 2 •  c i t . ,  p .  3 .  
2  J e n k i n s ,  G l a d y s  G a r d n e r ,  2 2 •  c i t , ,  p ,  1 8 ,  
3  I b i d . ,  p .  1 9 .  
4  B a r u c h ,  D o r o t h y ,  2 1 2 ·  c i t . ,  p .  1 1 1 .  
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The need for independence in many children is stifled by 
parents who fail to realize the importance of it in the development 
of the child into an adult. Some parents resent their offspring's 
gaining independence and moving away from them; they become more 
domineering than before. Others think that the child's assertion of 
independence is a flaunting of their authority and punish them for 
disobedience or failure to respect their elders. Actually the drive 
for independence is but one of the stages of development, and as 
Baruch pointed out, "In those years of growing, the same sort of 
behavior keeps cropping up again and again until a child finally 
passes from childhood into a more adult stage. 111 This emphasizes 
the need for more adult understanding of child development. 
Dehavior is caused. Webster defines behavior as: "Behavior 
applies to our mode of acting in the presence of others, or toward 
them, and often refers to purely external relations or to particular 
instances; it is especially used with reference to children. 11 2 The 
overt actions of children are often labeled as naughty and the child 
punished with little regard given to the actual cause of the behavior. 
l Ibid., p. 143. 
2 Webster's Collegiate Dictionary, (Springfield, Mass.: 
G. and C. Herriam Co., 1945), p. 95. 
T h e  n e w  c o n c e p t  o f  b e h a v i o r  w a s  e x p r e s s e d  b y  B u r t o n  w h e n  h e  s a i d ,  
S c i e n t i f i c  f a c t s  c o n c e r n i n g  h e r e d i t y  h a v e  r e n d e r e d  
u n t e n a b l e  c e r t a i n  e a r l i e r  c o n c e p t i o n s  o f  c a u s a t i o n  a n d  
g u i l t .  B l a m e  f o r  m i s b e h a v i o r  c a n n o t  a l w a y s  b e  p l a c e d  
w h o l l y  u p o n  t h e  i n d i v i d u a l .  S o m e t i m e s  e v e n  t h e  
i n d i v i d u a l  i s  l e s s  t o  b l a m e  t h a n  c e r t a i n  o t h e r  p e r s o n s  
a n d  f a c t o r s  i n  h i s  e n v i r o n m e n t ,  I n d i v i d u a l s  a r e  n o t  
e x c u s e d  f r o m  r e s p o n s i b i l i t y ,  b u t  m i s b e h a v i o r  i s  n o w  
r e g a r d e d  a s  a n  o u t g r o w t h  o f  t h e  t o t a l  l i f e  h i s t o r y  o f  
a n  i n d i v i d u a l , l  
T h e  f a c t o r s  t h a t  d e t e r m i n e  t h e  b e h a v i o r  o f  a  c h i l d  a r e  
m u l t i t u d i n o u s .  T h e  m a n y  a c t i v i t i e s  e n t e r e d  i n t o  b y  a  c h i l d  i n  a  
d a y  d e f y  l i s t i n g ,  b u t  e v e r y  i n c i d e n t  l e a v e s  s o m e  m a r k  u p o n  t h e  
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p e r s o n a l i t y  o f  t h e  c h i l d ,  ' . < / h e n  m a n y  s u c h  i n f l u e n c e s  h a v e  a c t e d  u p o n  
t h e  c h i l d  i t  i s  d i f f i c u l t  t o  d e t e r n i n e  w h a t  c a u s e d  h i s  b e h a v i o r .  
B a r u c h  w r i t e s ,  " A  c h i l d  m i s b e h a v e s  b e c a u s e  h e  h a s  s u f f e r e d ,  b e c a u s e  
h e  i s  h u r t  o r  a f r a i d ,  1 1 2  T h e  f e e l i n g s  a n d  e m o t i o n s  o f  c h i l d r e n  a r e  
s e n s i t i v e  a n d  n e e d  e x p r e s s i o n  m u c h  t h e  s a m e  a s  d o  a d u l t s • .  W h e n  t h e y  
a r e  d e n i e d  t h e  o p p o r t u n i t y  t o  w o r k  o f f  t h e i r  s o r r o w  o r  h u r t  f e e l i n g s ,  
t h e  r e s u l t s  a r e  u n p r e d i c t a b l e ,  B a r u c h  a d d s ,  
1 1
1 i f n e n  w e  f a i l  t o  h e l p  
a  c h i l d  r e l e a s e  h i s  f e e l i n g s ,  w h e n  w e  h a n d l e  h i m  s o  t h a t  h e  d e n i e s  
t h e m  a n d  p u s h e s  the..~ i n t o  h i s  u n c o n s c i o u s  m i n d ,  t h e y  m o v e  o u t  o f  
h i s  c o n t r o 1 , 1 1 3  
1  B u r t o n ,  W i l l i a m  H . ,  T h e  G u i d a n c e  o f  L e a r n i n g  A c t i v i t i e s  
( N e w  Y o r k :  D ,  A p p l e t o n - C e n t u r y  C o m p a n y  I n c , ,  1 9 4 4 ) ,  p .  5 6 6 ,  
2  
B a r u c h ,  D o r o t h y ,  2 . J 2 •  c i t . ,  p .  6 6 ,  
3  I b i d , ,  p .  7 1 .  
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The idea that children should never hate is dangerous, for 
they often times will feel hate and love at the same tilne. When 
a parent thwarts a child's attempts to gain his goal, the child 
first feels anger. If he is unable to vent this anger without 
parental punishment, he will withdraw the feeling into himself and 
.feel guilty for having experienced hate towards someone he should 
love. •!hen many such fears pile up inside the child, he may develop 
behavior patterns inconsistent with cultural standards. Some children 
react in an aggressive manner; others withdraw and become reclusive 
so that they will not get hurt again. 'rhe aggressive child does 
not always take out his anger upon the person or object which caused 
his problem, but usually transfers his antagonism to some other 
symbol. For this reason it becomes more difficult to help the child, 
for his overt action is not premeditated, but spontaneous and seem-
ingly without reason. The use of punishment at this time may be 
dangerous, for "Any treatment of a disciplinary case which fails to 
improve the individual must be considered unsatisfactory, 111 Ile.fore 
discipline can have the desired effect, the real cause of the 
behavior should be known. 
1 Cox, Philip W. L., and R. EJ:nerson 
Administration and Sunervision (lJew York: 
1934), p. 176. -
Lanzfitt, High School 
American Book Company, 
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L o v e  a n d  u n d e r s t a n d i n c  ~ I!fil<~....l'.· T h e  i m p o r t a n c e  o f  t h e  
e m o t i o n s  w " s  e m p h a s i z e d  b y  B a r u c h  w h e n  s h e  s a i d ,  " I f  a n y  o f  t h e  
b a s i c  e l e m e n t s  o f  e m o t i o n a l  n o u r i s h m e n t  i s  m i s s i n g ,  a  h u r o a n  b e i n g  
s u f f e r s ,  1 1 1  A s  t h e  b o d y  n e e d s  f o o d ,  s o  t h e  e m o t i o n s  n e e d  n o u r i s h r a e n t ,  
S o m e  o f  t h e  b a s i c  r e q u i r e m e n t s  f o r  a  h e a l t h y  e m o t i o n a l  l i f e  a r e :  
( 1 )  l o v e  a n d  a f f e c t i o n  ( 2 )  s e n s e  o f  b e l o n g i n g  ( 3 )  p l e a s u r e  t h a t  c o m e s  
t h r o u g h  t h e  s e n s e s  ( 4 )  a c h i e v e m e n t  ( 5 )  r e c o g n i t i o n  ( 6 )  a c c e p t a n c e  
a n d  u n d e r s t a n d i n g , 2  P a r e n t s  a n d  t e a c h e r s  n e e d  t o  c o n s c i o u s l y  w o r k  
t o  p r o v i d e  t h e  c h i l d r e n  f o r  w h o n  t h e y  a r e  r e s p o n s i b l e  w i t h  t h e s e  
e m o t i o n a l  r e q u i r e n e n t s ,  L o v e  a n d  a f f e c t i o n  a r e  t w o  o f  t h e  m o s t  
i m p o r t a n t  o f  t h e  e m o t i o n a l  n e e d s  a n d  R e d l  c o m p a r e d  t h e m  w i t h  t h e  
i m p o r t a n c e  o f  t h e  v i t a m i n  r e q u i r e m e n t s  i n  a  d i e t ,  H e  a l s o  s a i d ,  
1 1
A  h e a l t h y  c o n s c i e n c e  c a n n o t  d e v e l o p  w i t h o u t  l o v e ,
1 1
3  C o n s c i e n c e  i s  
a  v e r y  i m p o r t a n t  p a r t  o f  t h e  w e l l - d i s c i p l i n e d  p e r s o n .  I t  h e l p s  h i m  
t o  l i v e  i n  a  s o c i a l l y  a c c e p t a b l e  m a n n e r  w i t h o u t  c o n s t a n t  s u p e r v i s i o n  
f r o m  o u t s i d e  s o u r c e s .  T h e  c o n s c i e n c e  s t a r t s  d e v e l o p i n g  b e t w e e n  t h e  
a g e s  o f  t h r e e  a n d  s i x  y e a r s ,  I t  d o e s  n o t  m a t u r e  b y  s i x ,  b u t  c o n t i n u e s  
t o  g r o w  d u r i n g  t h e  l i f e  o f  t h e  i n d i v i d u a l ,  T w o  e l e m e n t s  a r e  e s s e n t i a l  
i n  i t s  f o r m a t i o n ,  a c c o r d i n g  t o  H a v i g h u r s t :  L o v e  a n d  a f f e c t i o n ,  a n d  
1  B a r u c h ,  D o r o t h y ,  2 2 •  c i t , ,  p .  1 4 .  
2  I b i d , ,  p .  1 3 - 1 4 .  
3  R e d l ,  F r i t z ,  . Q 2 .  c i t . ,  p .  1 5 .  
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prohibition in order that the child may take into himself a warning 
and punishing voice. If either are missing the child will have 
little conscience,l Baruch stressed the need for love when she said, 
11 For the free gift of love to your child in his first days is the 
best insurance against disciplinary casualties later. 11 2 
Discinline must be meaningful. Frequently, children fail to 
see tLe reason for punishment. Care nust be taken to give them an 
understanding of the situation. 
Administer your discipline in such a way that your 
offender ceases thinking his real mistake was getting 
caught and realizes his mistake was doing something 
undesirable. Discipline must help him to understand 
why he acted as he did and must assist him in deciding 
for himself whether this type of behavior befits him 
as an intelligent, maturing young ••• (person).3 
Burgess listed three devices of a disciplinary nature which 
are expedient at the monent, but which do not have the lasting quality 
of true disdpline. The giving of rewards is habit forming and while 
it relieves the immediate situation, 11what has the child learned? 
He has learned to bargain, not to behave nicely, and thereafter when 
there are no cookies there' 11 be no courtesy, 114 
l Davis, Julison, and Robert Havighurst, Father of the Man 
(Boston: Houghton Hifflin Company, 1947), p. 177-178. 
2 Baruch, Dorothy, Q.12• cit., p, 90. 
3 Miner, Robert J., .Qll· cit., p. 13. 
4 Burgess, Helen Steers, 2l2• cit., p. 10, 
T h e  s e c o n d  m e t h o d  w h i c h  d o e s  n o t  q u a l i f y  a s  d i s c i p l i n e ,  b u t  
w h i c h  i s  i n  g e n e r a l  u s e  i s  t h e  
1 1
D o  i t  t o  p l e a s e  H m n a
1 1  
t y p e .  T h e  
c h i l d  i s  l e d  t o  b e l i e v e  t h a t  h e  w i l l  n o t  b e  l o v e d  i f  h e  d o e s  n o t  
c o m p l y  w i t h  t h e  p a r e n t • s  w i s h e s ,  a n d  c o n f o r m i t y  i s  o b t a i n e d  w i t h o u t  
u n d e r s t a n d i r . g .  
1 1
D o n
1  
t  o v e r u s e  t h e  d e s i r e  t o  p l e a s e .  T h e  l o v e l i e s t  
q u a l i t y  c h a n g e s  w h e n  w e  u s e  i t  a s  a  w e a p o n ,  
1 1
1  
T h e  t h i r d  m e t h o d  i s  r e a s o n i n g .  B u r g e s s  b e l i e v e d  t h a t  t h e  
u s e  o f  r e a s o n  i s  a n o t h e r  l i m i t a t i o n  w h i c h  a d u l t s  s h o u l d  b e  a w a r e  o f  
w h e n  t h e y  a r e  t r e a t i n g  c h i l d r e n  a s  h u m a n  b e i n g s .  
C a n  w e  u s e  r e a s o n  a s  a  d i s c i p l i n a r y  m e a s u r e ?  T h e  
a n s w e r  i s  t h a t  w e  c a n  u s e  r e a s o n i n g ,  b u t  n o t  a s  a  
d i s c i p l i n a r y  d e v i c e .  A f t e r  a  c e r t a i n  a g e  i t  a p p e a l s  
t o  s o m e  c h i l d r e n  t o  b e  t r e a t e d  r e a s o n a b l y ,  b u t  w e  
m u s t n ' t  e x p e c t  t h e m  t o  b e  t h e  r e a s o n a b l e  o m s  , 2  
T h e  s m a l l  c h i l d  f u n c t i o n s  m a i n l y  f r o m  e m o t i o n s  a n d  d r i v e s .  
H e  h a s  y e t  t o  l e a r n  t h e  u s e  o f  r e a s o n i n g .  H e  s h o u l d  b e  g i v e n  e V f f r ' J  
o p p o r t u n i t y  t o  d e v e l o p  t h e  f a c i l i t y ,  f o r  i t  i s  o n e  o f  t h e  b a s i c  
e l e m e n t s  o f  a  w e l l - d i s c i p l i n e d  p e r s o n a l i t y .  
D i s c i p l i n e  
1 1
m a y  b e  t h o u g h t  o f  a s  o r g a n i z a t i o n  o f  o n e ' s  
i m p u l s e s  f o r  t h e  a t t a i n m e n t  o f  a  g o a l ,  1 1 3  I t  s h o u l d  n o t  a l w a y s  b e  
1  I b i d . ,  p .  1 3 .  
2  I b i d , ,  p .  1 3 .  
3 0  
3  S h e v i k o v  a n d  R e d l ,  D i s c i p l i n e  f o r  1 ' o d a y
1  
s  C h i l d r e n  a n d  
Y o u t h  ( l l e w  Y o r k :  A s s o c i a t i o n  I ' o r  C h i l d h o o d  E d u c a t i o n ,  1 9 4 1 , ) ,  p .  4 .  
3 1  
c o n s i d e r e d  i n  t h e  n e g a t i v e  s e n s e  a s  d e n i a l s ,  r e f u s a l s ,  o r  p u n i s h m e n t .  
D i s c i p l i n e  s h o u l d  b e  t h o u g h t  o f  i n  a  m u c h  b r o a d e r  c o n c e p t ,  f o r  i t  i s  
n o t  a l w a y s  a  m e a n s  o f  c o e r c i o n .  " T r e a t i n g  t h e  c h i l d  l i k e  a  h u m a n  
b e i n g  d o e s n ' t  m e a n  t h a t  t h e  p a r e n t s  g i v e  u p  t h e  u s e  o f  a n d  i n d o c -
t r i n a t i o n  o f  d i s c i p l i n e . n l  
T h e  j o b  o f  p a r e n t s  i s  t o  h e l p  t h e i r  c h i l d r e n  o b t a i n  e m o t i o n a l  
s t a b i l i t y ,  a  h e a l t h f u l  e n v i r o n m e n t ,  a n d  s e l f - d i s c i p l i n e .  
1 1
S e l i ' -
d i s c i p l i n e  r e q u i r e s  r e a s o n e d  a c t i o n  w h i c h  i~plies s e l f - u n d e r s t a n d i n g  
•  •  
1 1 2  
T h e  r e a s o n s  A m e r i c a n  h o m e s  a r e  f a i l i n g  i n  t h e  i n d o c t r i n a t i o n  
o f  s e l f - d i s c i p l i n e ,  a c c o r d i n g  t o  H e a d  a r e :  d i f f e r e n t  s t a n d a r d s  
b e t w e e n  p a r e n t s  a n d  c h i l d r e n ,  h e t e r o g e n e o u s  s t a n d a r d s  w i t h i n  a  
c o m m u n i t y ,  a n d  t h e  s h i f t i n g  r e s i d e n c e s  a n d  b r o k e n  h o m e s . 3  l i h e n  a n y  
o n e  o r  m o r e  o f  t h e s e  c o n d i t i o n s  e x i s t s ,  t h e  e m o t i o n a l  n e e d s  o f  t h e  
c h i l d r e n  a r e  n o t  m e t .  D u r i n g  a  w a r  o r  p e r i o d  o f  n a t i o n a l  e m e r g e n c y ,  
t h e s e  f a c t o r s  i n c r e a s e  a n d  t h e  s t a b i l i t y  o f  t h e  p o p u l a t i o n  i s  
u n d e r m i n e d .  
1  H e n n i n g e r ,  W i l l i a m  C , ,  Q B - c i t . ,  p .  1 5 9 .  
2  C u n n i n g h a l l ' . ,  R u t h ,  Q Q .  c i t . ,  p .  3 4 - 3 5 .  
3  H e a d ,  H a r g a r e t ,  C h a n g i n g  C u l t u r e  o f  . f i l l  I n d i a n  T r i b e  
( N e w  Y o r k :  C o l u m b i a  U n i v e r s i t y  h e s s ,  1 9 3 2 ) ,  p .  2 0 3 - 2 0 L , ,  
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Therany reouires understanding, Treatnent of children after 
they have become problems does not always require the services of 
a psychologist or other professional. There are things that can be 
done in the home to help the children work off the stored-up feelings. 
Baruch in her book New Ways in Discipline gives a detailed 
account of her theory on how parents can help the child relieve 
tensions, "Understanding acceptance and the mirroring of feelings 
are all that are needed to bring positive results, 11 1 The first step 
requires that the parent know what the child is feeling so well that 
he can put it into words, The parent must be sympathetic for the 
child and willing to accept the feelings, whether they are or are not 
flattering, The next step involves the reflection, in words and in 
action, of the child's feelings by the parent, so tl;at the child 
realizes that the parent understands and accepts the feelings, 
Through the exchange of ideas the child releases his tensions and a 
more congenial atmosphere prevails between child and parent. The 
whole process is one designed to re-establish confidence and a co-
operative response on the child's part, The child sets the pace, the 
parent merely takes up the lead and helps the child to give vent to 
his feelings. When the child's antagonism takes a physical form of 
expression, use is made of substitute symbols, such as clay, dolls, 
1 Baruch, Dorothy, 2P• cit,, p. 28. 
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3 3  
o r  p a p e r ,  a n d  t h e y  a r e  u s e d  u n t i l  v e r b a l  r e l e a s e  c a n  b e  r e s u m e d . l  
F a c t o r s  A f f e c t i n g  G r o u p  D i s c i p l i n e  
S o  f a r  i n  t h i s  c h a p t e r  t h e  d i s c u s s i o n  h a s  c o n c e r n e d  d i s c i p l i n e  
f o r  t h e  i n d i v i d u a l ,  H o w e v e r ,  m a n  o p e r a t e s  i n  g r o u p s  m u c h  o f  t h e  
t i m e ,  s o  i t  i s  n e c e s s a r y  t o  e x a m i n e  t h e  c o n d i t i o n s  w h i c h  d e t e r m i n e  
g r o u p  a c t i o n ,  
A  g r o u p  a c t u a l l y  i s  a  c o l l e c t i o n  o f  i n d i v i d u a l s .  T h e  w a y  
t h e  g r o u p  a c t s  w i l l  b e  i n  r e l a t i o n  t o  t h e  w a y  i n  w h i c h  t h e  i n d i v i d u a l s  
a c t  s e p a r a t e l y .  T h e  d e g r e e  t o  w h i c h  a n  i n d i v i d u a l  i s  s e l f ' - d i s c i p l i n e d  
d e p e n d s  a l s o  u p o n  h i s  i n t e r a c t i o n s  w i t h  t h e  g r o u p .  " T h e  d i s c i p l i n e d  
i n d i v i d u a l  i s  o n e  w h o  r e c o g n i z e s ,  a c c e p t s ,  a n d  a c t s  u p o n  t h e  m o d e s  
o f  b e h a v i o r  d e e m e d  a c c e p t a b l e  b y  t h e  s o c i a l  g r o u p .  •  , s e l f - d i s c i p l i n e  
b y  a n  i n d i v i d u a l  i s  a c t u a l l y  c o n f o r m i n g  t o  g r o u p  s t a n d a r d s .
1 1
2  L a n e  
s t a t e s  " T h e  d i s c i p l i n e d  p e r s o n  i s  o n e  w h o  i s  a b l e  t o  d i r e c t  t h e  
r e s o u r c e s  a t  h i s  d i s p o s a l  t o  t h e  s o l u t i o n  o f  h i s  p r o b l e m s  a n d  t h o s e  
o f  h i s  g r o u p ,  
1 1
3  I n  b o t h  t h e s e  s t a t e m e n t s  e m p h a s i s  i s  p l a c e d  u p o n  t h e  
a b i l i t y  o f  t h e  i n d i v i d u a l  t o  o p e r a t e  w i t h  a n d  i n  h i s  g r o u p .  
1  B a r u c h ,  D o r o t h y ,  . Q J 2 •  c i t . ,  p p .  2 6 - 2 8 ,  4 0 - 4 5 ,  5 3 ,  5 5 - 5 7 ,  6 2 ,  
1 0 6 ,  1 1 0 - l l 2 ,  1 1 7 ,  1 2 2 - 1 2 3 ,  1 2 8 - 1 2 9 ,  1 3 3 - 1 3 5 ,  1 4 2 ,  1 4 6 ,  1 4 8 ,  1 5 1 ,  
1 5 4 - 1 5 5 ,  1 5 7 ,  1 6 7 - 1 6 8 ,  1 7 6 - 1 7 8 ,  1 8 0 - 1 8 3 ,  1 9 2 - 1 9 4 ,  2 0 3 - 2 0 5 ,  2 0 8 - 2 0 9 .  
2  A r b u t h n o t ,  M a y  H i l l ,  . Q J 2 .  c i t . ,  p .  1 6 9 a .  
3  L a n e ,  H o w a r d  A . ,  " D i s c i p l i n e  i n  T o d a y •  s  E d u c a t i o n ,  
1 1  
D i s c i p l i n e ,  l l : ! l  I n t e r p r e t a t i o n  ( W a s h i n g t o n ,  D .  C . :  A s s o c i a t i o n  f o r  
C h i l d h o o d  E d u c a t i o n ,  1 9 4 4 ) ,  p .  2 8 .  
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"There is no deterrent to wrong-doing like that of social dis-
approval. nl The need for a place and recognition in a group is one 
of the factors in emotional health and aids in keeping the individual 
members working for the good of the group. 
Group self-dis ciplin.\)_ is goal. Groups form for a collllllon 
purpose, hobby clubs, classrooms, family groups, etc., but aside from 
the one collllllon denominator, there may be J.i ttle accord among the 
menbers. 11We need to recognize that group self-discipline is not 
an all or none business, 11 2 There will usually be some conflict 
within the group, whether expressed or covert. 
When trying to determine the tone of the group, many group 
leaders resort to spies to gather information on non-conformists. 
Actually, 11Spying does more harm than good. 113 The inner harmony of 
a group suffers if it becomes known that they are not trusted and a 
spy is in the midst. The information received is often subjective 
and pointed to the bias of the informer. It is much better to work 
for group self-discipline, even though progress in the early stages 
may not be so spectacular as in one dominated by an autocrat. 
1 Edmonson, J, B,, Joseph Roemer, and Francis L. Bacon, 
.QJ2• cit., p. 210. 
2 Cunningham, Ruth, .Q£• cit., p. 35. 
3 Edmonson, Roemer, Bacon, .QJ2• cit., P• 211. 
I n  a  d e m o c r a t i c  g r o u p  i t  i s  n e c e s s a r y  t h a t  a l l  m e m b e r s  
s h o u l d  h a v e  a  v o i c e ,  a n d  t h a t  t h e  g r o u p  a b i d e  b y  t h e  d e c i s i o n s  o f  
t h e  m a j o r i t y ,  T o  o s t r a c i z e  a  m e m b e r  b e c a u s e  o f  a  d i v e r g e n t  o p i n i o n  
i s  h a r d l y  j u s t i f i a b l e ,  C a s e s  o f  i s o l a t i o n  o r  e x p u l s i o n  a r e  o n l y  
j u s t i f i e d  u n d e r  t h e  p r i n c i p l e  o f  t h e  g o o d  o f  t h e  g r o u p , l  
1 1
G r o u p  d i s c i p l i n e  l o o k s  f i r s t  t o  t h e  w e l f a r e  o f  t h e  w h o l e ,  1 1 2  
T h e  e s t a b l i s h m e n t  o f  a  s e l f - d i r e c t i n g  g r o u p  r e q u i r e s  u n a n i m o u s  
u n d e r s t a n d i n g  i n  g r o u p  p u r p o s e s ,  a  w i l l i n g n e s s  t o  c o o p e r a t e  a n d  
e s o r i t  g~ c o r p s ,  
1 1
T h e  g r o u p ,  w i t h  t h e  l e a d e r ,  w i l l  n e e d  t o  b e g i n  w i t h  b a s i c  
c o n c e p t s ;  s u c h  a s ,  t h a t  g r o u p  b e h a v i o r  i s  n o t  m e r e  • s p o n t a n e o u s  
c o m b u s t i o n '  b u t  i s  c o n t r o l l e d  b y  c a u s e s  w h i c h  c a n  b e  i d e n t i f i e d ,
1 1
3  
S o m e  o f  t h e  r e c o g n i z a b l e  f a c t o r s  w h i c h  a f f e c t  t h e  g r o u p  a r e  a g e  o f  
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m e m b e r s ,  s e x  o f  m e m b e r s ,  a b i l i t y  o f  l e a d e r  t o  d i r e c t  g r o u p ,  e x t e r n a l  
e n v i r o n m e n t ,  i n t e r n a l  e n v i r o n m e n t ,  t e m p e r a t u r e ,  e t c ,  
C u n n i n g h a m  m a i n t a i n s  t h a t  t h e  l e a d e r  o f  t h e  g r o u p  i s  t h e  
p r i n c i p a l  d e t e r m i n a n t  o f  s u c c e s s  w h e n  s h e  s a y s ,  
G r o u p  r e a c t i o n  d e p e n d s  u p o n  t h e  i n s i g h t  o f  t h e  ( l e a d e r )  
i n  k e e p i n g  p a c e  w i t h  t h e  m a t u r i t y  a n d  s k i l l s  o f  t h e  g r o u p  
a n d  i n  p r o v i d i n g  a p p r o p r i a t e  s c o p e  f o r  g r o u p  p l a n n i n g  • •  ,  
1  C o x  a n d  L a n g f i t t ,  2 1 2 ·  c i t , ,  p .  1 7 6 .  
2  
B a g l e y ,  W m .  C h a n d l e r ,  2 1 2 •  c i t , ,  p .  9 2 .  
3  C u n n i n g h a m ,  R u t h ,  9 2 .  c i t , ,  p .  3 4 .  
(leaders) who throw (members) into the deep water of 
self-management without first developing skills with 
the group are those who are loud to proclaim that group 
planning and group self-discipline won't work.l 
Lewin, Lippitt, and White conducted an experiment at the 
University of Iowa in 1940, in the area of the "social climate" 
of children's groups.2 The experiment was set up with careful 
selection of all the participants, As part of the preparation, 
observer-recorders were trained at the University elementary school 
36 
so that their observations would be consistent and add up to a total 
picture, Three club leaders and three club groups of five members 
each were used. 
The main variable used in the project was the three different 
types of leader control: authoritarian, democratic, and laissez 
faire. 
The chief characteristics of the authoritarian leader were: 
(1) leader dictated policy (2) Plans were given the students one 
at a tL~e so that they were always in the dark as to the next step 
(3) Leader dictated the work task and companion of each member 
(4) Praise and criticism was made personal by the leader, who 
remained aloof. 
1 Ibid,, p. 35. 
2 Lippitt and White, 11 The •Social Climate• of Children's 
Groups, 11 Child Behavior !j!nd DeveloDment (Barker, et al., editors; 
New York: McGraw-Hill Book Company, 1943), pp. i.85-508. 
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T h e  d e m o c r a t i c  l e a d e r  h a d  t h e  f o l l o w i n g  c h a r a c t e r i s t i c s :  
( 1 )  L e a d e r  a i d e d  a n d  a b e t t e d  t h e  c r o u p  i n  a l l  d i s c u s s i o n  a n d  i n  a l l  
d e c i s i o n ;  ( 2 )  D i s c u s s i o n  p e r i o d s  b r o u g h t  o u t  a n  a c t i v i t y  p e r s p e c t i v e ,  
a n d  t h e  l e a d e r  g a v e  t w o  o r  m o r e  a l t e r n a t i v e s  w h e n  c a l l e d  u p o n  f o r  
a d v i c e ;  ( 3 )  M e m b e r s  w e r e  f r e e  t o  w o r k  \ · i i  t h  w h o m  t h e y  c h o s e ,  a n d  t h e  
d i  v i s  i o n  o f  t a s k s  w a s  l e f t  u p  t o  t h e  g r o u p ;  a n d  ( 4 )  L e a d e r  t r i e d  t o  
b e  a  r e g u l a r  m e m b e r  o f  t h e  g r o u p  w i t h o u t  d o i n g  t o o  m u c h  o f  t h e  w o r k ,  
a n d  w a s  o b j e c t i v e  a n d  f a c t - m i n d e d  i n  h i s  c o n m 1 e n t s .  
C h a r a c t e r i s t i c s  o f  t h e  l a i s s e z - f a i r e  g r o u p  w e r e :  ( 1 )  A  
m i n i m w n  o f  l e a d e r  p a r t i c i p a t i o n  a n d  t h e  m e m b e r s  w e r e  f r e e  t o  m a k e  
t h e i r  o w n  c h o i c e s ;  ( 2 )  L e a d e r  s u p p l i e d  t h e  m a t e r i a l s  a n d  m a d e  i t  
p l a i n  t h a t  h e  w o u l d  g i v e  a d v i c e  i f  h e  w e r e  a s k e d ;  ( 3 )  C o m p l e t e  
n o n - p a r t i c i p a t i o n  b y  t h e  l e a d e r ;  a n d  ( 4 )  L e a d e r  d i d  n o t  t r y  t o  
r e g u l a t e  t h e  c o u r s e  o f  e v e n t s ,  b u t  g a v e  i n f r e q u e n t  s p o n t a n e o u s  
c o m l 1 e n t s  o n  m e m b e r s  a n d  a c t l  v i  t i e s  o  
T h e r e  w e r e  f i v e  m e m b e r s  i n  e a c h  c l u b ,  e s p e c i a l l y  c 1 1 o s e n  s o  
t l 1 a t  a l l  g r o u p s  w o u l d  b e  a s  r n u c h  a l i k e  a s  p o s s i b l e .  E a c h  g r o u p  w a s  
g i v e n  a  s e r i e s  o f  s i x  m e e t i n g s  v 1 i t h  e a c h  o f  t h s  l e a d e r s ,  a n d  i t  w a s  
t h e  r e s p o n s e  u n d e r  t ' . l e  d i f f e r e n t  l e a d e r s  t h a t  w a s  o b s e r v e d ,  
O b s e r v a t i o n s  \ . J e r e  m a d e  i n  t l 1 e  f o l 1 o v J i D G  a r e a s :  ( 1 )  I n t e r a c t i o n  
b e t 1 . 1 e e n  l e a d e r  a n d  g r o u p ;  ( 2 )  i l i n u t e - b y - m i n u t e  a c c o u n t  o f  g r o u p  
s t r u c t u r e  a n a l : r s i s ;  ( 3 )  I n t e r p r e t i v e  r u n n i n g  a c c o u n t  o f  s i g n i f i c a r i t  
m e n 1 b e r  a c t i o n s ;  a n c J .  ( J , _ )  C o n t i n u o u s  s t e n o r , r a p h i c  r e c o r d  o I . '  a l l  
conversation. The data obtained b,;r tl1e observers was corai)iled 
in a consecutive form and studiec1 by the nany experts working on 
the study. 
So1ue of the interpretive conil!lents given concerr1in[S the 
authoritarian group were summarized, Work by the group was slack 
while the leader was out. The boys had little knowledge of why the 
leader gave specific orders arrl showed very little interest in the 
project as a -..1hole. The i'ree, sociable, joking atrlloSphere dis-
appeared when they began 'Wrking, The efficiency was fairly high 
as long as the leader kept everyone busy. The personalities of the 
individuals were sublimated in the autocratic group. 
In the laissez-faire group there was no leader direction, 
38 
but the boys usually sta1·ted out ·;;1iking an effort to work together. 
Soon, however, tl1e group split up, wit11 one or tvro looking on v1itl1 
hostility. There were three ::''actors ;oresent which made for aggressive 
behavior: (1) absence of a respected adult (2) idleness (3) frustra-
tion, leading to a high level of psychological tension. The children, 
who were not highly adult-val:.ie centered, were ha[J:OY when the leader 
left the roon, but the children who were highly adult-value centered 
were unha!ll'Y and botherec by the confusion. 
Under the democratic leader the group was highly interested 
in the project, even before the leader entered, They felt that 11we 11 
had )Jlanned the work, not just the leader, Pleasure in the work 
s i t u a t i o n  p r o m o t e d  f r i e n d l i n e s s .  T h e  f r i e n d l i n e s s  r e s u l t e d  i n  
p r a i s e ,  w h i c h  g a v e  p l e a s u r e  i n  t h e  w o r k .  S t a t u s  i n  t h e  g r o u p  w a s  
g a i n e d  b ; ;  g o o d  w o r k .  T h e  l e a d e r  a t t e m p t e d  t o  d e v e l o p  b o t h  t h e  
s k i l l s  a n d  v o c a b u l a r y  o f  d e m o c r a c y .  I n  t h e  d e m o c r a t i c  c l u b ,  t h e  
g r o u p  g o a l s  w e r e  a c c e p t e d  a n d  t a k e n  o v e r  b y  e a c h  i n d i v i d u a l .  
T h e  s t u d y  p r o v i d e d  a  l a r g e  q u a n t i t y  o f  m a t e r i a l  o n  d i f f e r e n t  
t y p e s  o f  i n d i v i d u a l s  u n d e r  d i f f e r e n t  s t i m u l i ,  a n d  s h o w e d  t h a t  u n d e r  
t h e  d e m o c r a t i c  l e a d e r s h i p  f a r  m o r e  i n d i v i d u a l  a t t a i n m e n t  w a s  
a c h i e v e d .  T h e  o p p o r t u n i t y  f o r  r e c o g n i t i o n  o f  t h e  i n d i v i d u a l  d i f f e r -
e n c e s  a c c o u n t e d  f o r  s o m e  o f  t h e  i n c r e a s e .  T h e  d e v e l o p m e n t  o f  t h e  
b e s t  e m o t i o n a l  l i f e  o f  e a c h  m e m b e r  w a s  m u c h  g r e a t e r  i n  t h e  d e m o -
c r a t i c  g r o u p ,  a n d  t h e  c h e e r f u l n e s s ,  c o o p e r a t i v e  a t t i t u d e ,  a n d  s e n s e  
o f  a c c o m p l i s h m e n t  s h o w n  b y  t h e  m e m b e r s  o f  t h i s  g r o u p  i n d i c a t e  
i t s  s u p e r i o r i t y  o v e r  t h e  o t h e r  t y p e s  o f  l e a d e r s h i p . l  
T h e  g u i d i n g  c r i t e r i a  f o r  a  d i s c i p l i n a r y  p r o g r a m ,  i J h e t h e r  f o r  
a n  i n d i v i d u a l  o r  a  g r o u p ,  a r e  t h e  r e q u i r e m e n t s  f o r  e m o t i o n a l  g r o w t h .  
T h e  e m o t i o n a l  h e a l t h  o f  t h e  i n d i v i d u a l  o r  i n d i v i d u a l s  i s  o r  g r e a t e r  
c o n c e r n  t h a n  a n y  o t h e r  f a c t o r .  P a r e n t s  a n d  t e a c h e r s  n e e d  c o n s t a n t l y  
t o  e v a l u a t e  t h e i r  p r o g r a m s  t o  m a k e  c e r t a i n  t h a t  t h e y  a r e  p r o v i d i n g  
t h e  b e s t  p o s s i b l e  a t m o s p h e r e  f o r  t h e  d e v e l o p m e n t  o f  s e l f - d i s c i p l i n e  
f o r  a l l  t h e  c h i l d r e n  w i t h  w h o m  t h e y  a r e  w o r k i n g .  
1  L i p p i t t  a n d  W h i t e ,  2 2 •  c i t . ,  p .  5 0 6 .  
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CHAPTER IV 
DISCIPLINE AND THE SCHOOL 
When the child enters school at the age of six, he is already 
conditioned to·his culture. Hany times this conditioning will be in 
conflict with the teaching of the school, and the teacher has to 
break the existing habits before she can establish new ones. 
Each child has a behavior pattern peculiar to himself arrl the 
teacher has to fuse the various personalities into an educative unit. 
It is difficult to establish effective habits of study in a 
situation characterized by disorderly, anti-social conduct. One of 
the immediate objectives of school discipline is to maintain effec-
tive work conditions.l This does not mean that the room should be 
so silent that one can hear a pin drop. Very often the climate in 
such a room is not conducive to work any more than in a classroom 
where no order is kept. Instead, there should be a relationship 
between the teacher and class which permits relaxed, meaningful 
labor without extraneous confusion. 
The problem of maintaining a satisfactory classroom atmos-
phere is difficult, for each group and each situation is different. 
1 Douglass, Harl R., and Hubert H. Mills, QJ2· cit., p. 103. 
T h e r e  a r e  n o t  e n o u g h  f o r m u l a e  f o r  d i s c i p l i n e  t o  ta..~e c a r e  o f  t h e  
m a n y  c o m p l e x i t i e s .  S o m e  m e t h o d s  w o r k  f o r  s o m e  t e a c h e r s  a n d  n o t  f o r  
o t h e r s .  T h e r e  s e e m s  t o  b e  n o  o n e  s o l u t i o n . l  
W a r t e r s  s t a t e s  t h a t  t e a c h e r s  w h o  h a v e  t h e  " p e r s o n n e l  p o i n t  
o f  v i e w "  w i l l  b e  a d a p t a b l e  a n d  u n d e r s t a n d i n g  e n o u g h  t o  m e e t  t h e  
v a r i o u s  s i t u a t i o n s  t h a t  o c c u r .  T h e  " p e r s o n n e l  p o i n t  o f  v i e w "  d o e s  
4 1  
n o t  i n f e r  t h a t  t h e  t e a c h e r  h a v e  a  b a g  o f  t r i c k s  o r  d e v i c e s ;  i n s t e a d ,  
i t  i s  a n  a t t i t u d e  w h i c h  r e c o g n i z e s  t h e  d i f f e r e n c e s  i n  p e r s o n a l i t i e s  
a n d  m a k e s  a l l o w a n c e s  f o r  t h e m .  T h i s  a t t i t u d e  d e v e l o p s  f r o m  a n  
u n d e r s t a n d i n g  o f  m e n t a l  h y g i e n e  a n d  t h e  p r o c e s s e s  o f  h u m a n  d e v e l o p -
m e n t  a n d  g i v e s  t h e  t e a c h e r  a  d i f f e r e n t  a t t i t u d e  t o w a r d s  t h e  p r o b l e m  
c h i l d .  T e a c h e r s  w h o  a d o p t  t h i s  p o i n t  o f  v i e w  c h a n g e  f r o m  a  p o l i c y  
o f  a s s e s s i n g  b l a m e  a n d  p u n i s h m e n t  t o  o n e  o f  s e e k i n g  t h e  u n d e r l y i n g  
c a u s e s  o f  m a l a d j u s t m e n t  a n d  o f  t r y i n g  t o  c o r r e c t  o r  c o u n t e r a c t  i t s  
i n f l u e n c e  o n  t h e  c h i l d . 2  
W h a t  i s  o f t e n  c a l l e d  c h i l d h o o d  d i s o b e d i e n c e  i s  o f t e n  n o t h i n g  
m o r e  t h a n  t h e  c h i l d ' s  n o r m a l  g r o w t h  t o w a r d s  i n d e p e n d e n c e . 3  I n s t e a d  
o f  p u n i s h m e n t ,  e f f o r t  s h o u l d  b e  d i r e c t e d  t o w a r d  h e l p i n g  t h e  p u p i l  
a t t a i n  p r o g r e s s i v e  d e v e l o p m e n t  t h r o u g h  l e a r n i n g  t o  a c c e p t  
1  B a r u c h ,  D o r o t h y ,  2 2 •  c i t . ,  p .  2 3 6 .  
2  W a r t e r s ,  J a n e ,  H i g h  S c h o o l  P e r s o n n e l  W o r k  T o d a y  ( N e w  Y o r k :  
M c G r a w - H i l l  B o o k  C o m p a n y ,  I n c . ,  1 9 4 6 ) ,  p .  4 3 .  
3  B a r u c h ,  D o r o t h y ,  . Q . 2 •  c i t . ,  p .  1 1 , 0 .  
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responsibilities for his own acts .1 The child 11 , , , neGds an 
opportunity to establish free, dynamic, relations with others in a 
number of situations in which he may function freely and successfully 
for the sake of an important objective, 11 2 
The tGacher should not lose sie;ht of the fact that 
"Discipline is training and training is education, 113 Actually, 
prevention is the keynote of modern discipline. It is much better 
to develop self-reliance in children than to depend upon punishing 
them after they have misbehaved. A sympathetic leader and guide is 
a good type of disciplinarian.4 It is better for the teacher to 
work with the children than to have the children working for the 
teacher, as was indicated in the Iowa University study cited in 
Chapter III. 
Discipline in the school should act as a means of training for 
effective citizenship,5 The development of self-control during the 
1 Warters, Jane, .QQ• cit,, p. 43. 
2 Ibid., p. 124. 
3 Hawkes, Herbert E., and Anna L, Hawkes, Through~ Dean's 
~!1 Door, (New York: McGraw-Hill Book Company, Inc., 1945), p. 187. 
4 Monash, Louis, "Notes on Hental Hygiene and Preventative 
Discipline," Understanding the Child, p. 19-22, January, 191+9. 
5 Ec1~onson, J, B,, Joseph Roemer, and Francis L. Bacon, 
QE •• cit., p. 223. 
s c h o o l  y e a r s  w i l l  p r o v i d e  a  f o u n d a t i o n  f o r  m a t u r e ·  c i t i z e n s h i p .  T h e  
m a t u r e  c i t i z e n  i s  o n e  w h o  h a s  d e v e l o p e d  a d e q u a t e  c o n t r o l  o v e r  h i s  
b o d y ,  h i s  m i n d ,  h i s  e m o t i o n s ,  a n d  h i s  m o r a l s ,  T h e  t a s k  o f  t h e  
s c h o o l  i s  t o  a r r a n g e  a n d  d i r e c t  t h e  l e a r n i n g  e x p e r i e n c e  s o  t h a t  
s e l f - d i s c i p l i n e  g r a d u a l l y  b e c o m e s  a  p a r t  o f  t h e  h a b i t u a l  b e h a v i o r  
o f  t h e  m a t u r i n g  m a n  o r  w o m a n ,
1 1
1  
T h e  t e a c h e r  i s  t h e  ! ! ! Q ! ! , !  i m p o r t a n t  i n f l u e n c e .  I n  o r d e r  t o  
b e s t  g u i d e  t h e  c h i l d r e n ,  t h e  t e a c h e r  m u s t  k n o w  a s  m u c h  a b o u t  e a c h  
c h i l d  a s  p o s s i b l e ,  T h e  m o s t  c o m m o n  s o u r c e  o f  i n f o r m a t i o n  i s  t h e  
c u m u l a t i v e  r e c o r d  w h i c h  i s  p a s s e d  o n  f r o m  t e a c h e r  t o  t e a c h e r ,  I n  
t h e  k i n d e r g a r t e n  o r  f i r s t  g r a d e  t h e r e  w i l l  b e  n o  r e c o r d  a v a i l a b l e ,  
4 3  
s o  q u e s t i o n n a i r e s  a n d  i n t e r v i e w s  w i l l  f u r n i s h  t h e  b a c k g r o u n d  i n f o r m a -
t i o n ,  T h e  b e g i n n i n g  t h e  k i n d e r g a r t e n  o r  f i r s t - g r a d e  t e a c h e r  g i v e s  t o  
t h e  c u m u l a t i v e  f o l d e r  i s  i m p o r t a n t ,  f o r  t h e  p r e c e d e n t  s e t  a s  t o  
q u a l i t y  a n d  q u a n t i t y  o f  m a t e r i a l ,  w i l l  d e t e r m i n e  t o  a  g r e a t  e x t e n t  
h o w  f u t u r e  n o t a t i o n s  w i l l  b e  m a d e ,  T h e  b e t t e r  t h e  t e a c h e r  u n d e r s t a n d s  
t h e  i n d i v i d u a l  c h i l d  a n d  a c t s  i n  a c c o r d a n c e  w i t h  t h i s  u n d e r s t a n d i n g  
t h e  b e t t e r  t h e  g u i d a n c e  w i l l  b e , 2  T h e  m o r e  t h e  t e a c h e r  k n o w s  a b o u t  
t h e  i n d i v i d u a l s  i n  t h e  g r o u p ,  t h e  b e t t e r  t h e  g r o u p  g u i d a n c e  w i l l  b e ,  
1  
N e w b u r n ,  H .  K . ,  " E q u i p p i n g  Y o u t h  t o  C r e a t e  N e w  F r o n t i e r s ,  n  
T h e  J u n i o r  C o l l e g e  J o u r n a l ,  2 0 : 3 - 8 ,  S e p t e m b e r ,  1 9 4 9 .  
2  B a r u c h ,  D o r o t h y ,  2 P •  c i t , ,  p .  1 8 .  
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B a s i c a l l y ,  t h e  t e a c h e r  i s  t r y i n g  t o  g a i n  t h e  s t u d e n t • s  
c o o p e r a t i o n  a n d  g o o d  w i l l ,  a n d  t o  u s e  t h e m  i n  d e v e l o p i n g  t h e  c h i l d ' s  
s e l f - d i s c i p l i n e ,  P u n i s h m e n t ,  o n  t h e  o t h e r  h a n d ,  i n c r e a s e s  t h e  
c h i l d ' s  r e s e n t m e n t s ,  a n d  t h e  c o o p e r a t i o n  i s  l i k e l y  t o  d w i n d l e , l  
T h e  t e a c h e r  m u s t  u n d e r s t a n d  t h e  c h i l d  i n  o r d e r  t o  k n o w  w h a t  a c t i o n s  
w i l l  h a v e  a  d e t r i m e n t a l  e m o t i o n a l  e f f e c t ,  A  w o r d  o f  c a u t i o n  i s  g i v e n  
b y  B a r u c h  w h e n  s h e  p o i n t s  o u t  t h a t  t o o  o f t e n  a  c h i l d  t h a t  c o o p e r a t e s  
: t ' u l l y  i s  c o n s i d e r e d  t o  b e  e m o t i o n a l l y  w e l l  a d j u s t e d ,  T h i s  i s  n o t  
a l w a y s  t h e  c a s e ,  f o r  t h e  " t o o  g o o d "  a c t i o n s  a . r e  o f t e n  a  c o v e r - u p  
f o r  b a d  t h o u g h t s  w h i c h  t h e  c h i l d  s t o r e s  u p  i n s i d e  u n t i l  a  d a n g e r o u s  
e m o t i o n a l  t e n s i o n  i s  c r e a t e d , 2  
J e n k i n s  b e l i e v e s  t h a t ,  i n  t e a c h i n g  o u r  c h i l d r e n  d e s i r a b l e  
h a b i t s ,  p r a i s e  g e t s  b e t t e r  r e s u l t s  t h a n  b l a m e ,  f o r  a c h i e v e m e n t  a n d  
r e c o g n i t i o n  a r e  t w o  o f  t h e  n e c e s s a r y  r e q u i r e m e n t s  f o r  g o o d  e m o t i o n a l  
h e a l t h ,  T h e  m o s t  s u c c e s s f u l  a n d  l a s t i n g  w a y s  o f  g e t t i n g  c o o p e r a t i o n  
a r e  t h r o u g h  i n s t r u c t i o n s  g i v e n  w i t h  s i m p l e  b u t  a d e q u a t e  r e a s o n s ,  
C h i l d r e n  d o  n o t  h a v e  a  t r u e  i n t e r e s t  i n  a c t i v i t i e s  w h i c h  t h e y  d o  n o t  
u n d e r s t a n d .  T h e  r e l a t i o n s h i p s  b e t w e e n  p u p i l  a n d  t e a c h e r  a r e  b e t t e r  
w h e n  u n d e r s t a n d i n g  e x i s t s ,  " O b e d i e n c e  b a s e d  u p o n  t h e  a c c e p t a n c e  o f  
1  I b i d . ,  P •  6 7  •  
2  I b i d . ,  p .  3 5 .  
45 
a reason leads to self-direction and self-contro1.nl 
Evaluation by the pupil of his own work and conduct leads to 
the development of standards, by which he can measure his own social 
and educational growth. Cooperative planning within the group 
serves the same function on a group level. Cooperative planning and 
pupil evaluation are techniques whereby the pupil can see his own 
progress as a whole person or as a member of the group. Discussion 
periods following an activity lend perspective to the experience. 
Similar discussions preceding lessons or purposing set goals and 
the course to be followed, both in o:induct and in procedure. The 
object is to give the pupil or pupils the necessary attitudes which 
will enable them to choose their own course of action. Skillful 
guidance and direction by the teacher help the children attain 
desirable goals and keep the activity from ending in negative conduct 
and confusion. 
Teacher personality affects discipline. Brown writes that 
the ability to govern is the first essential to success in teaching. 
The term "govern" does not mean the act of holding the 11 big stick" 
over the heads of the students, but the ability to direct the class-
room to the best advantage of the group. The use of force and pres-
sure are signs of domination, not of an ability to govern.2 
1 Jenkins, Gladys Gardner, QP• cit., p. 18-19. 
2 Brown, Edwin J., QR.cit., p. 345. 
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M a n y  t i m e s ,  t r a i t s  i n  a  t e a c h e r • s  p e r s o n a l i t y  t h a t  a r e  o v e r -
l o o k e d  b y  a d u l t s  h a v e  a n  e f f e c t  u p o n  c h i l d r e n ' s  b e h a v i o r .  M o f f i t t  
l i s t s  t e a c h e r s •  a l e r t n e s s ,  v o i c e ,  t e m p e r a m e n t ,  e x p e r i e n c e ,  s t a n d a r d s ,  
k n o w l e d g e  o f  s u b j e c t  m a t t e r ,  p r e s e n t a t i o n ,  f a i r n e s s  a n d  h o n e s t y  a s  
f a c t o r s  w h i c h  d e t e r m i n e  p u p i l  b e h a v i o r . l  
B a g l e y ,  i n  1 9 0 8 ,  g a v e  a u t h o r i t y ,  c o u r a g e ,  t a c t ,  p e r s i s t e n c e ,  
s c h o l a r s h i p ,  j u s t i c e ,  a n d  g o o d  h u m o r  a s  c o n d i t i o n s  a f f e c t i n g  
d i s c i p l i n e . 2  H e  a l s o  c i t e d  a s  f a c t o r s  i n  s e c u r i n g  o r d e r ,  t h e  
t e a c h e r • s  v o i c e ,  m e c h a n i z e d  r o u t i n e  a n d  k e e p i n g  p u p i l s  o c c u p i e d , 3  
T h e  s i t u a t i o n  i s  a l s o  d i s c u s s e d  b y  C o b l e r ,  w h o  s a y s :  
C e r t a i n  p r e r e q u i s i t e s  i n s t i t u t e  a  s i n e  q u o  ! 1 Q n  f o r  
g o o d  d i s c i p l i n e ,  e v e n  t h o u g h  t h e y  d o  n o t  o f  t h a n s e l v e s  
a c h i e v e  t h i s  e n d .  T h e  f i r s t  i s  a  s o u n d  e d u c a t i o n a l  
p r o g r a m .  T h e  m o r e  f u l l y  t h e  p u p i l s  p a r t i c i p a t e  i n  t h e  
p l a n n i n g ,  t h e  m o r e  c a r e f u l  t h e  p r e p a r a t i o n  m u s t  b e .  
,  ,  . A  s e c o n d  p r e r e q u i s i t e  i s  e x c e l l e n t  c l a s s r o o m  
m a n a g e m e n t .  ,  • •  A  t h i r d  p r e r e q u i s i t e  i s  b e g i n n i n g  
w o r k  p r o m p t l y ,  P u p i l s  l e a r n  b y  e x a m p l e  m o r e  t h a n  b y  
p r e c e p t ,  ,  . P r o f e s s i o n a l l y  e t h i c a l  c o n d u c t  a n d  a t t i t u d e  
o f  t e a c h e r s  t o w a r d s  o n e  a n o t h e r  i s  a  f i n a l  p r e r e q u i s i t e ,  
I f  t h e y  i n d i c a t e  l a c k  o f  c o n f i d e n c e  i n  e a c h  o t h e r  t h e y  
t e a r  d o w n  t h e i r  o w n  d i s c i p l i n e , 4  
T I ! 2  r o l e  o f  t h e  a d m i n i s t r a t i o n  i n  d i s c i p l i n e .  I n  t h e  s c h o o l s  
o f  t o d a y ,  p u n i s h m e n t  a n d  r e f o r m  s c h o o l  m e t h o d s  a r e  g i v i n g  w a y  t o  
1  M o f f i t t ,  F r e d e r i c k  J , ,  . Q l 2 •  £ 1 1 . ,  p .  2 1 .  
2  B a g l e y ,  W m .  C h a n d l e r ,  . Q l 2 •  c i t . ,  p p .  9 3 - 1 0 1 .  
3  I ! 2 ! s i • •  P •  1 0 3 .  
4  C o b l e r ,  M i l t o n  J , ,  . 2 l 2 •  c i t , ,  p .  1 .  
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c a r e f u l  s c i e n t i f i c  d i a g n o s i s ,  f o l l o w e d  b y  s y m p a t h e t i c  r e - e d u c a t i o n , l  
M a n y  s c h o o l s  h a v e  g u i d a n c e  d i r e c t o r s  w h o s e  d u t y  i t  i s  t o  c o u n s e l  
s t u d e n t s  a n d  a i d  t h e m  i n  m a k i n g  a d j u s t m e n t s .  N o t  o n l y  i s  a i d  g i v e n  
t o  t h e  d i s c i p l i n e  p r o b l e m s ,  b u t  m a n y  o t h e r  a r e a s  a r e  g i v e n  a t t e n t i o n .  
I f  n o  g u i d a n c e  d i r e c t o r  i s  a v a i l a b l e ,  s o m e  o t h e r  m e m b e r  o f  t h e  
f a c u l t y  d o u b l e s  i n  t h i s  c a p a c i t y ,  E d m o n s o n ,  R o e m e r ,  a n d  B a c o n  p l a c e  
t h e  " g e n e r a l  d i s c i p l i n e  c o n t r o l  u n d e r  t h e  d i r e c t i o n  o f  t h e  a s s i s t a n t  
p r i n c i p a l , n 2  T h i s  i s  a  p r a c t i c e  i n  m a n y  h i g h  s c h o o l s ,  w h e r e  a n  
a s s i s t a n t  i s  u s e d ,  b u t  i s  n o t  a  c o m m o n  p r a c t i c e  i n  t h e  e l e m e n t a r y  
f i e l d ,  
C o x  a n d  L a n g f i t t  a s s i g n  t h e  r e s p o n s i b i l i t y  f o r  d i s c i p l i n e  
t o  t h e  p r i n c i p a l  a n d  h i s  a d m i n i s t r a t i v e  a s s i s t a n t s ,  T h e y  s h o u l d  s e t  
u p  a  c r e a t i v e  s c h o o l  c o n t r o l  w h i c h  w i l l  a s s u r e  t h a t  a n y  i n t e r f e r e n c e  
w i t h  t h e  w e l f a r e  o f  t h e  s c h o o l  w i l l  b e  u n p o p u l a r  a n d  t h e r e f o r e  s e l d o m  
u n d e r t a k e n ,  " T h e  e m p h a s i s  o f  a d m i n i s t r a t i v e  p r o c e d u r e  s h o u l d  b e  
p l a c e d  u p o n  t h e  d i r e c t i o n  o f  t h e  p u p i l  t o w a r d s  s c h o o l  c o n t r o 1 ,  1 1 3  
T h e  u s e  o f  s t u d e n t  g o v e r n m e n t  i n  m a n y  s c h o o l s  a s  a  d i s c i p l i n a r y  
c o u r t  h a s  b e e n  e f f e c t i v e ,  b u t  t h e  a d m i n i s t r a t i o n  m u s t  a l w a y s  h o l d  
f i n a l  d e c i s i o n ,  
T h e  r e s p o n s i b i l i t y  f o r  m a i n t e n a n c e  o f  o r d e r  i n  t h e  s c h o o l  i s  
1  B u r t o n ,  W i l l i a m  H . ,  . Q l 2 .  c i t , ,  p .  5 6 6 .  
2  E d m o n s o n ,  R o e m e r ,  B a c o n ,  . Q l 2 .  c i t , ,  p .  9 6 .  
3  C o x ,  P h i l i p  W .  L . ,  a n d  R .  E m e r s o n  L a n g f i t t ,  H i g h  S c h o o l  
A d m i n i s t r a t i o n  a n d  S u p e r v i s i o n  ( N e w  Y o r k :  A m e r i c a n  B o o k  C o m p a n y ,  
1 9 3 4 ) ,  p .  1 7 5 .  
actually that of the principal, but every member of the faculty 
must enter into the program. The classroom teacher is in contact 
with the pupils the most and the guidance given in the classroom 
does much to determine the general discipline of the building. 
No single method of discipline is effective, but the attitude and 
understanding of the teacher can bring about the desired classroom 
atmosphere. 
C H A P T E R  V  
S U M M A R Y  
T h e  m a t e r i a l  d i s c u s s e d  i n  t h i s  p a p e r  r e p r e s e n t s  t h e  i d e a s  
o f  m a n y  p e o p l e ,  b u t  t h e  t r e n d s  i n  d i s c i p l i n e  a r e  c l e a r l y  m a r k e d ,  
B a s i c  t o  e a c h  m e t h o d  a r e  d i s t i n g u i s h i n g  c h a r a c t e r i s t i c s ,  
A d u l t - d o m i n a t e d  d i s c i p l i n e  o f  y e s t e r d a y  a n d  t o d a y  i s  c h a r a c -
t e r i z e d  b y  t h e  r e q u i r e m e n t  o f  o b e d i e n c e  o n  t h e  p a r t  o f  t h e  c h i l d ,  
P a r e n t s  a n d  t e a c h e r s  s e t  u p  a d u l t  s t a n d a r d s  b y  w h i c h  c h i l d r e n  
a r e  e x p e c t e d  t o  l i v e ,  C h i l d r e n  a r e  t o  b e  s e e n  a n d  n o t  h e a r d ,  N o  
a l l o w a n c e  i s  m a d e  f o r  e m o t i o n a l  a d j u s t m e n t ,  a n d  p u n i s h m e n t  i s  u s e d  
o~en a n d  i s  s e v e r e ,  
·  W i t h  t h e  d e v e l o p m e n t  o f  p s y c h o l o g y  t h e  p r e m i s e s  o f  t h e  o l d  
d i s c i p l i n e  a r e  s h o w n  t o  b e  f a l l a c i o u s ,  C h i l d r e n  a r e  n o t  y o u n g  a d u l t s ,  
B e c a u s e  t h e  e m o t i o n a l  d e v e l o p m e n t  o f  c h i l d r e n  i s  n o t  c o n s i d e r e d ,  
c h i l d r e n  a r e  g r o w i n g  u p  w i t h  p o o r  e m o t i o n a l  h e a l t h ,  T h e  p u n i t i v e  
m e a s u r e s  e m p l o y e d  s t i f l e d  i n d e p e n d e n t  d e v e l o p m e n t  o f  a  c h i l d • s  
p e r s o n a l i t y  a n d  f o r c e  h i m  t o  s u b n e r g e  h i s  f e e l i n g s ,  
F r o m  i n f o r m a t i o n  g a i n e d  i n  s c i e n t i f i c  s t u d i e s  a  n e w  t y p e  o f  
d i s c i p l i n e  h a s  e v o l v e d ,  T h e  g o a l s  o f  t h e  n e w  t y p e  o f  d i s c i p l i n e  a r e :  
s e l f - d i s c i p l i n e ,  l i v i n g  w i t h  o t h e r s ,  a n d  s e l f - d i r e c t i o n ,  c h o o s i n g  o n e • s  
o w n  c o u r s e  f r o m  d a t a  s u p p l i e d ,  N o  l o n g e r  i s  t h e  a d u l t  t h e  a u t o c r a t ,  
b u t  i n s t e a d  a  l e a d e r  a n d  g u i d e  t o  h e l p  t h e  c h i l d  d e v e l o p  o r g a n i z a t i o n  
c > t ? r ; 1  u  
,  _  _ )  " '  ' ·  
50 
for the attainment of these goals, 
The adult must have a knowledge of the requirements of a 
healthy emotional life, Authorities list love as the first require-
ment, Love and affection are as vital to human emotions as food 
is to the physical organism, but love alone is not enough. Coupled 
with love is the requirement understanding; the willingness to accept 
the child's feelings, complimentary or uncomplimentary. 
Rapport must exist between adults and children to enable 
the child to discuss and release his feelings in a socially accept-
able manner. This creates a mutual feeling of confidence, and 
companionship, giving the home and th3 classroom a harmonious close-
ness. !ls control of emotions is another of the goals, the administra-
tor of guidance and discipline must himself be emotionally stable, 
self-controlled and sympathetic, Confol'lllity to ethnic mores is not 
overlooked, Confol'lllity is attained through the child's understanding 
of a reason. Therefore, the child is given reasons and explanations 
for the conduct he is assuming and for the actions he must make, 
It must be admitted that the problem is not solved, Modern 
conditions, however, indicate that as more opportunities present 
themselves and conditions improve, progress will be made, The 
increase in the numbers of mental health clinics, child guidance 
centers and adult education centers is spreading the psychological 
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a p p r o a c h .  T h e  h i g h e r  s t a n d a r d s  r e q u i r e d  o f  t e a c h e r s  a r e  a l s o  
b r i n g i n g  a  m o r e  u n d e r s t a n d i n g  g r o u p  o f  t e a c h e r s  i n t o  t h e  c l a s s r o o m .  
T h e  h i g h e r  s t a n d a r d  o f  l i v i n g  i n  A m e r i c a  h a s  a n  a c c o m p a n y i n g  h i g h e r  
l e v e l  o f  e d u c a t i o n  m a k i n g  p o s s i b l e  g r e a t e r  u n d e r s t a n d i n g  o f  c h i l d r e n ' s  
p r o b l e m s  b y  a d u l t s .  
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